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FARBELBYTAZLZRALWVELTWVAPTPIZL 2T A/ Y T4 OABIIHAE TnE
TH, BHEFBOFEDIZEDETA /7T 1 ORBIFEFINEVIDOTT, 72U AERT
BRIk, =40 5140FEL, EEBREITWADLHIIRS /) 714 DHEBEHKLZDE
Bl TwET, BRERICEY $T&, UFEHO/NAREERERE CIRENZHETT,
LA LHPEREETRAERBLORFFAEZIC2) 3, PSUOKHRHOBEBROBLOBHEIZOW
TIRIEIZELTTD, A/ VFADEBRLVIDIRIFLALBYEHA, BoLebLBY T
KO LOBED 12LEZTVET, bBAA, FREDVTOFEHRILTCELZOTYIIN
EY, TP LOBBEEIOVTIRIOMBEICKERZNEECILERATLE Y,

RCEHETEDIIHBTELHEORYMALLBIT BBV TEE LIwERnET,
Bl Ao TEZ L TTY, ERGERICETIEEFRDCERLZTRELRL2wI &I
EEORE > TV AL EERLRRTH), FhEEETLI LW ZLTT, REHEILRA)
LV ANLBIR, FARTFEDRZIFTHEINDLLVIEEL, FELLLOEFLFMIL
TRHHRE (skills) 2doTHICHEVWTOI O LR TNER Y THA, TOEMIIIEE 244
DEIFLRET DT 58T, FELBb LB EboTWANIKIT 28, FritoTTwi
LEMITELTRBAPE IR RTNER) TEA,

(#rH]

PTP CRIFREE LA L LTWAERLTA /UT 4 HPORITARTWE E WS 2 & TTH,
FONEBIIH L THENLZEFTRTAPATVRADTLL )b FRNEDEBICHKB AL LS
KOOLNTWBEDTL & 9D
[Edmundson)

PTP TA-TL 574 /)71 DHREERBEROZE (BR4) &, oL LR UBVWEE
FRENTVET, PTPREIVFHEEERFBIIA ST BBEFII 2T A H Ly VIZva
BREPLIBEF > TwAIEFLIELERVET, ORI L3TI 22T 4 7Ly Pilnd
SRCEREBM T TR AT ) Y TEBIERE R, FEPEEEHRITIONDS L ) ITKE
LEd. b LEEDPEFERRE, 5451 27 (writing) ZEORBEEZ+FIC hdhhrolzs,
FOREIZITONE LI ChoTwET, L2L, BOKRELI LI, ChODEEIZZDOOD
M VHIGEL L7720, SRLTINBABNEZETY, 90 APEEEOREY IR
CEWDDIZFIE L, FRE0RELHLOEEE b TRF-o T NATLLED,

[#rE]
FENEH L CNER RO VBB LAV T ENTELI-ARBEESH Y T4,
[Edmundson) :

GBoLxoltd ) IO - A ZBICHRTTRVWETRED, 207175 AT
BA—RAEPWAB LR LILEDI-ATEEF o L) BEPFBRAOND L) TR MATVE
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T T, HBHRBOFACIRELE2EHRLTAERRT 7YV NIRRT AVAIN, 77 VRT
AYHN, TVTRT AN I AOEFFEZE N2 LI BEOFCHEETFTEL L) 2HBRD
boLkHCLizwEEIZTVWET,

[/hii]

Edmundson ¥ A-%% School of education DY & L THEN/:—FOBBIIMATL & 9 D%

[Edmundson]

HLWERRICBRIINEHIREERICEVE L, £00 SN /-BEIE, BRSO Ty
RHEOWMYMAZT AT LTSN bR L BVE T, RIS D— b F =Ty
7R 4k[E (collaboration), MEDHIERLKEBFOY R— MIBD LI LWIREIDY T, I
CHEBEORICEVWABICRZ2 L) CENLADT, TRGERLLZOTL LI,

[ihit]

Edumundson & ADEREL 2o TH LT o RO T — <A 572D T,

[Edmundson)

ZNFETIC 2 BOHE (faculty retreats) 217V L7, 1 EIIZEHEICRELZIED ) OR
LBDEHB L ORHE RO B /-OTLID, SEIERELAES (equity) ZRI2HDFEHD
BECEZ 1008 mEITVE L

[&R]

BEOEIZLDFENOEOTRITRESZZ ) T, 48 BE) 2HRIBILZOEERZ LD

£ REETHIL TWa 0TI h,
[Edmundson)

Fh (BE) 2RTAND L EIPH, FHEROBEELRITIRED, HFCHEb-TH
LDBHBEZEZDVTHEXEREEVTDL o720, R nEZEIZTVWLILEFHLTHLo2Y,
FLitBbrEDL) RERELTCELOPEMEE T, TR LEMEED L THLLED
EARLBARL LTS TWET, T/, KEROBEE:2TAL S [RAbORFERTIAZ)
Vot Z L ICEERFoFE RE) 2ROTVET] [THIVo LI LIHFOERET BV
TVET] LWV ZLEERLTVWAOT, ZRBICHRTELZHFL V) ZLIZARER>T
WEHEEPRTANDZOEZLEVET,

[&5R]
= PP =y FZ0nTTTH, HFMEIED L) THBLTRLEDTY D,
[Edmundson]

BEKFRPZERE D)= =2y THRLZTTVBE ATy MIOWTHBALAVwERWE
To ETHRLKEADAY v MHFHYFTH, 2, 3ORIOVTHEREL LI, FTFE (B
) 272 nAABKE L o TN, R0 7SI AICKERBLEDL > T NTWARE
BBRG FEOLOICHABET AL TEE T 72, BHOBE > SR bPRFRO A ) ¥ 2
SARRETARCBEGOEM BB B2 -RELME LB B TEET, 32
HoORETT, FREBEOTTHFICHM L /28 E (master teachers) DFL7/2H DRERRIIEK
T, BB L o T NBEOLN= b F =Ty FI BBV VEED 1 OCTT, LB
FRLEPLRBERE D> TVET, HEHRIESTR2RDHHHEZIIHITE Y AATINS
EVHTEDPRAY Y bD1IDREEFoTKNET, 372, PG THREZELEIETHLEIL, £
OHIF DR/ ONE LRI LI ATy PO 1DOTT, ZhdoEREIFESEREL R
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ABIIFBEIEONLC LR REHELORBICDA2EELVIDOLRAY v P TLE I,

[#3:]
7 A A TEREEERIKRFRTIT) OPEBLOTTH?
[Edmundson)

PSU K-> TE XL, HEAERRRRIEZTKRERTYT, TT2POHEERFRICA-TL S
FAEFRICELEH o T A TEF T MR AFRICERZEVTNC HEERICE L o-
ALPHLTWERA,

AN

FHE (RE) MTECKRBERLIETEL0TTH,

[Edmundson])

KFEEHEBERBERI1E0- AT, ThTNFHTHERFLZIETE T, FOMICER
BEL—BREED2EHOI-ALHEELTVET,

(3) K¥poas & HIEMHE 71075 L — Capstone Courses% H/C —

[#&] -
F-bid, ZO2EMIZPSU OXEF L BREBIC OV TOREINELZIToCTEE L, %
DBRIZPSU A, FZzbORZEL D HHIBELEZLOEDLY 2o T T, K BRICH L TER
LTWABZIEEHNT L, b RFLHBOBRON N~ F Ly TOEERIZOWTIZHE
BLTOWETY, TFIPERTSZEERETWET, Z 2 Tid Michael Reardon 56412 PSU @
—EEBYLEIDOWTBEIHW 2N, FOREE &L LT, PSU D EEHBERED F ORI
BETUTT ACOVTHBICSHA LW ERWE T, :
$%, PSU O#EE SO Y5 A, EDIHICLTTELPLEVETE, FRIELHY
FETIRRL, 1995FICH Y F o ABEITORE Lz, ZICHIBEE 0SS A0 ART
nF L, BEBOFEELBIZEE (Michael Reardon K) Lo THEDLNT Ls ZOH
Udrag AQEDN, LOLITEELoTHEDLONINE W) T ETTH, Reardon FoENE
PREEODT) AL TBYTTOTENETEL 3\, %2 Tl Gary Miller ®
XEEFIHSINT [—REEFLIIEENICHE - RSN TW2EENE T F AT, LD
BEIZRDEI BRI ERFIIDOITEEE, ANHBE, MERRORKE BENLZHAKICESH
AL 2T 1 OfifERETHDH, BICFEDRRICH: 2 FHEBREHERT 572018,
IhHDREE - il - Bk BT 50, HFE HOSEELABAL LToOREFHEOTE
ERWMLCEET LI ENMERLAS, BPCSMBL LTOBELRETHSE] LV ET, &
NETOTA) IOBEERELEOTHENOP T, ZTHV)IEEPFEAB IR, ThEEICPSU
D—HHRBFUELIEDLNTVET, - : :
FOTOFS5LOHE - AER, EDXI%bOTHonbBIETE, BRI [KFH
FidEEC-BER—BEL-HELHL, BENICITEESE LT ARBELEREELFICOITT
REXEDL,] LHDFET, FITA4O0HENE SR TVEY, [HEEELV-LVEFICDITE
¥, BEIF-LT -2 OBHEERETE, BOAKFEERLYET L, PEHFRIII 2=
FAHLY VEDTERND, MEDTI 227 1 FBEBLCII 2T 1 LOEBEEL X
5| REPBTOLRTVET, THEELESE, HREREIMP TV EOTTIIRE D, 4
BLEISNBREIVPFIIODVTVEY, REZDPIUKTHIEFEFT COFELEENHEL TS



232 BEFHRRE #8815

) ZETTY, BRORFEER, hERE L OBERBEYD F o Ty, e Dl
BT ENTVRY, F0L) ZRAFEH-C, FRERET L0, ZO—BREEYWE
PHTELEBRDLET, 2072012, EQLHI BRI efTbRiortEVET L, team
education, FBRM LT U ST A, T—ADHDOTHATIv I L AXVOKE, ) FaTre
BIEHEE SR ERRB VAL L, BEOY~Y x )b - = EANOBM, FERL
OMEER, FELBEOHOMENER, 2EPFPLELRBEEL L THBREATHET,

TEDPolh ) Fa2Tr0KkME, 14E4E T Freshman Inquiry Courses 6 ¥ F ¢,
5ONELR- Py I hs 1 0 BREY TN~ TEHEZITHhES, FRIMLEEVELS
BRALREDF—LT—22HNBELLTWET, 2F 4L Sophomore Inquiry Courses T3, &
NIZBR T 2 FMBERE B2 2\EBO - ADBRETT, SEELRDLLEFOERI-AD1D
FRoTHFDF—< 2 L DELEET S, TNLFHELE LR TT, 444 Tt Capstone
Courses, ChiiHiRs:D#EE SO =7 FTT, :

L0 1 EEPS 4 FEETOROWIHLELT, II3a=F4 - 22—V F 1« 8=}
F—y T FUTT A (Community-University Partnership Program), Z RO TTIT
REDHEE KFEOHEE SO S AFERENTWE T, 12t Capstone, 22 HIZ
Community-based learning courses, O 2 OV ZEENBMTHLLDTT,

£BTOTFRIZOVT—EHEHANL T T &, Capstone Courses [ZEMHF T 2L —BEF D
~EC, KPFCEGHEEEKEESL L®IC, 232274 OFFIEEEFEANRS LHICTFAS
YENTBY ET, FEIKBHOII2=F 4 oA LAMBECHSbOBRBEICHET 55
£%52, F-LACHELRRRT 2RRE G525, 1 DOMIBIIEE L FEE8ELLnI)Z
ETT, BAEFTERDNOEMIMBERECETELMEICHEAT B 2525, EHOREL
BEERTICBIIWNNIT S EPLELR 2 RET 5, FAMEBWICTI 2 =7 1 CHRT
AWEEGZD, COLIBRIEEAVE LTIThRTwE T, KECRFRISH-T, &5
FRVBHLOTTIHNED, WHAWELER - ERPLBEPEF > TF—2%ED F T, HIH
POOEKEOY A FFEALT, ZIPLFENERLC, FLTF—LDTETT, EHBNO
BbhHEEICE T, 2000MZEDEEDH L, B00NFEEF 2 —F — L LTERICEST
Wiy,

Commuinity based learning courses S RFOT A FIv I ZBEFRNFLII =T 4 -7 1
Vs bEBATEOOT, ~BEFLILE) ERIOTTI L DY A, EERCHIBO
TV s MBMLTH—-CARRMTSD 0 TT, 1998F TIZEHE43RITH LT, F4EN
10074, BRAESSZVBIML TWE 4, FAE1277 23T E 4 &, HIBOBABRES»LEA
DFELLEOWTOREDKENSH Y, IANDFENF—LEHMATIEME LT TRELITY
L7z, FOREHES 2 ERIIRETCWALET LA ESKELRE DD T L,

FNPBRAT 9 TIZ2WTTTH, HETHEFAL 5 —051 AT, TOAPKEELZI
T, Bz 220020 Ed, ZRIZI—F1 2—F = LPFHFVE T, 1999FE DG
B TiX Freshman Inquiry Courses {270 ANDEE SN L £ ¥, Capstone Courses 70 ADEE T
BhL ¥ 9, Capstone Courses ICPWVWTIDFA LI I —NERDEI R L®BET L, 2
NOFEBEIXRT V574 7 TEEL, FEIMMIBERZ D 2L TER, FRTERRVI &R
TER, FRTHEAZILPHBTHO TERE S 2T b, TALEELZERIHLDIEZL L
ITETT, DECHELZBMERDLY ET,
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Qﬁ%soﬁHL&iTo101%U@%ﬁ:@~%ﬁﬁ&$%%%t,ﬁﬁbt@#aw
&, Fhhs, ~BRBEFLHEHFTRT 2o TRUEI IO, FLTHEOKRE, BE
;tﬂﬁ‘é:wo hat &:’CTO
~[AT3E]

Reardon SEEDBN % 8 TWREEF T, %4EE, ZZ0BSEHFLy7-Itdbwb LT,
TVx—FMicdbE TRV TBY T, 2L, %Ufiﬂ%Ekawﬁﬁ EICK
EpfRE e R-ENTE L,

[Reardon] oy

THBAH YL ) TEE T, BUILKICBOWTWAZ0W IR L BwET, Rk %7
WBNARIZ A TwET, : , : ; '

ATHMCHDE L BEFEECOVWTRELEPN O BFTICE > TWSE L) T
TOT, SOEMICEEZBNT, Frdl-wkBunid, 22 LEEZEL2F LT, BLH
HWIERZEBWwE U-—#8E (general education) EHEHF (liberal education) -0 & W
IZoWThoBEZLET, , or

BOICHEALTCBE - wI L IHMEROBSEHRETOEHICB E T L TEEELRF (iberal
arts education) € WIS NI TER LI LR, ThPbLEELZVOTIRAZW
PEVITLETT, 2P IH0H I TT, ERCBIL2EREFOHN L L TOREHFD
BAICRBEEXLD 3 o0FERVEH DT, 1 2RIsHRBE I v 2TV ¥ FHED T
WhEKREOHEBEONTICE L TITo - ERBICRAZ L TEET, 7V MOERIHEHE L
RRFWHLRABEEDLODOTHY, ZITREFIPENLBREERLTERTHLLEV I D
DTL. 220HDOEROBELREOERIAFYATEELLIDT, WYz~ T=/VF
Vg v Fa— 7/&t®%%®ﬁkkﬁb%@fﬁoﬁ%0%10¢bkééﬂiﬁ%ﬁ*
DEWRAEH T A FrF4 T4 ORETAEIEICH D LI T ETT, TFH 5 RN RERN
LIREERLETEMTHL Vo TwET, 30HET XY A THRELLHST, HB—KXKEO
RRELTRELTESI L, TAVAPE-RKBISRL L) &L E, EfdaorE
FREFCHE L THRSERE T — X (the War Issues Course) EWIHIDDEHRELE L £V
DiE, BERITANTIVE, A%V 7, B=F 2 FiE, -y \poR:HF-LEBEOTH
%, FOMPBPFRLNLIBI O L R0 THRIFTEIT— 1y NCHE L TRBEICERE ISR
NER LB o72OTT, TTRL ZOBRFEEI~ A L v I OIIEEHOMIE L BE L #H L
Ba—REDELL, BEIRboEEIZaU Y 7 RFIRFHED - 22 ZITEWT,
HoDBERE &EGSTkﬁéiLtouﬂ#AYXUﬁwA@%ﬂT%Bﬂé%%ﬁ%ﬁ*
DATOXEHLZEFNVERYE LT,

T 2 DEEHFT OMESIC owf~:ﬂn5kLt6[V»ﬁxmﬁimﬁfi&#otj
EVVELE) AUF2TLLVIBDLHEORR - BEL V) 2 FFA MREICIEL
LTWARWVWEWI ZETT, 5FCRUHLETFABEEBLFDOIOOEFL, HU b, Za—<V
/T= NV F, BEXHETF VT RTIER 20 B o FEE X LIC B 5 ERER DR
A, THEFETH FLUESSERFICECABBIELALPLEROBEIOHTETVRAEN)
FRICBRLTVET, BIgBLETFES, #9727+ - FR7 v 7y Ve Vo LRETE
18954 IO TR & LR TELHIRG ENDE T T, FHEPBERLFXERT L LNV Z
LRTEIRATLR, AV 2R 74— FRF VT Y o IHFIDE) FHEOEMEEA LY
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B2, BA Y FARRPEBIFETFICABLRBRICZESNATERPo b I T EFH Y T,
EVI) DR, FORBRTIEFRPEELFEDOLH2MFBLERL Wik b T, ENTEE
B EETFEIT AT T4 5714 & LTOBEHZFOMSICB T2 EEL2MERICL -
72DTY, LAL, $LZNLEFEVRAARBFTCOXF Y ) TEROLFEILLE o TIEEDLDT
ERNLERTMGT 20D FL ~

CIETOELETLOTLI) AT AVHTRIoTWAEI LI, o2 ADSHL T
L9 REXAHE~OBIT, HEo7u— O LTYT, ZOHRE LT, EHROLBEREFDE
FVRBRECOER TR o TWABEIC L o TOERRHERFTELRLABLVIETLEY), 4H
LB e BEEE T A2METT,

RI—EBEEOEBN TR OVWTHLHL EIF7ovw e BniEd, —BBELVIHSET
AVATINOEMRICEZELTETI L, Fa—A OEFEBIFOEIZRoTVET, BEF2—
AESBLETZE ) RERENEEHEORSET L2, PO L0z 2 20BEEPH Y
¥4, Everhart MIFHEDL LI LB 5910, AFHIHEORECEETAZ LICL-TH#
RILHDTE, EBRMEICHIOL THOMHEREEESE, IEHFENEFELLL00)
B LTHEORBRIZERT 2D L Fa—t3EZT L, 39 1 20HEBEHFTICHTERK
BLLT, Fa—ARFABEEFNRII LTV TERAELRRIHFRIZA TV EVEE o TW
3,

FRTRI I TESANEIIEBHE o2 PSUICBIT A —BREEREOR Y HAICEL
2BLET, TTROOEN, —BEEXEILILTE LI 200, &LTLE), 48
RELTWA0IE (OHP T), 7 AU IMIKEBEOKEOFREOHRED—FHTT, £2 Tk
ZDIIEDLRTVET, TOIEZBLTEITITEL OREFEFORMN L EBROEE
BENELEL R VERFEIToT& 7, ZORRL LT REFRE LEEEROLHLE
bbb ahit, RiCIhs (OHP) PEEXEEHICBVCRFEIFFEEL LTHITL
bOTY, H1K, LiEary€a—y— V7Yt 2O, #HANLERLTHFTE
BZE, NEEEBL VAN AFVREDOESRTYT, 20BRFHFEOHEL L THK
OBBTRLL, BRORAEDHERHE~NDT U —FIH LI T LEBHETLI LT,
AT, BHREE, AR, HERER COHBOTELSENEFRNFRAOFELLT
EDXHICHEL, L0k LME BECELLIILLTVIOPICHNEZ LT, [EY
AF] EVIHIRE R CREEYFOEBEN L MRICOVTEETA I EAFEICERT S &
I BINETORYFLIZBEVET, MOFFHEIZO 2006 RELTLSTLL), 32
BHOHBERZRHEHN, TRBID7U—NVE2HBYHEIIDOTELW) 2 ETT, £ELY
Edmundson SFEEABRE L2k D10, FEFH I F 2T 4 %2B U TEIELE %2 (multicultural)
e EREL, 72U IDAOTIC oW TOEBH 2 H#EMETESL LI LnEERT
WET AFHRECRBREMELBET A LT, 5 EHREFEORKAIENTHILTT,

B ARATER, TAMOKELER LEDZHE LOBRIE, HENLERE BRNE
B, Capstone Courses ¥R bWk LTWE Y — Y AEE, 5 - FEDLEE, BEeFHLvo
bDTT, 4BRELTWED (OHP) #5, HLV—EHEEFRELMAANZMEE OWHE
HTY, SITE—BEFIFETA4ERNeEE2EL TEEE2B/A LTI AL CFFA4 &
nTHY, AF, € (competencies), FNILHHLAANDI L EF ELOBBAIAEA I T
7, 2O0HOBEREZIIL L AAEMEED 2 VWEERSTORGHT LT, FEFFOER
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RBEDITTTY, FNE—BBEEIGZEAFVREIOLANMCINETI ) SEENICH
RLTLBDDERBTL LY, '

TREVTHREFREOFL I EVEL 1), TRIEADOLRVOBRETT, 1EED
freshman inquiry courses & thematic courses |28 4 L HDOEEFBF — L 2o TH L T,
sophomore inquiry classes iZ cluster courses & FFEN 5 3 @'C*'?'o FNH 5 capstone TT, T
RFEFAEHOI—RT - OM4AFD 12 EDE T, §BRELTVE0R, BANERELE
KLTCWBRZEERPFICLT, PSUT—REF /U T LDE/ME LV EED L) ITRZTY
K pO—FITT, 1EFR BHEEEH] L) 1E3-R o b 02 RA 20 LI A,
2EBKZNETLIDODI-AEMAILICENFETH, 12 2200 fbofTit]
(Framing the Two Cultures) 2% 2P bLhTHA, THEELOR MO FED L H g L
EABBIEDWTOa-ATT, I 120 a— At [EFWEEDTIL] (The Culture of
Professions) £ 7% 0 ¥, THLERHSICBI A2 EMBROMFRELZHIR L, BEFERERE, RAEE,
BER EOBEMBOBRD 1 DA THZIDTT, 3EETL3IOBELEMY T, 22
TV 5 DIZERIZPSU THLTWAERED 3 006ITT, [FH45, ¥, Mkl tvwHa—
A, BEEFICOVTOI-X, EMBRFBEICOVTOI—-RTT,

4 EH D Capstone IZHH LIV —F L vio/b DIl b hb LA, BEICHBL Z
T, 12~15 ADFEAEFRR L —#IC 2 FHMU LRICREEG 21T, F— b7 FTiORE
ERO—LEHEL L CHBEICRE LIS, OB T Capstone WRFE LTI 225 1 DEHESE
ETHDIENFFTPo TR TLE I P, BRI L REL O CEEFEPRTORE
PEEZITY, FREPFEHFLTARVRDE LT, ZES NV~ TICRERZT LY, LR—F2&ER
FTHICARERE LTRESETWET, 48T TVwAH0 (OHP) AWARHF 4 M THEICHE
LTRLVWERI-VTT, a3a=y—Yary, SEESIE, AELHHNEE, HERY
MELHAENER, 2 T—HERO0THEMERI 2w ERVET,

[BT3#]

FORICHEEDBIZFETH S Tetreault SAI, PDEICIZAU 7+ Vo P RERFFEHEL L
bHHLN, FFICEBEERE, I32=2F 4 = b b=y oW TH REERN LA
ERoTIONDITTTH, 2ZCI3IHFHORETH ) I THBEEREFT /0 s/ 7 252802
N 5D PSUDERNLZEBEEL EO L) ICEbo T E W) ZEFHLIZP LBV
WTh s, AfEZdzwEBniEy,

[Tetreault]

COBFIBMTELIEELVANAINLLBoTET, HERIZKRSDEISEADTTT,
BEEZWANATES LS, BIMREZLEVET,

COHBIRVTESE 2 ATPSURRICE o TH LVBRBETY, LALPSUTETHEH
WEB) D, BEAPEDLRTWE /= =2y 7TF, WERLbORFEOMME [k
% LCHIS (the City) WEBAR LD L] EWVHIbDTT, N=FF=YuTLwIFEEIZD
FHIZF 072N Eo72bDTHEDIFTT, LL, KFELNS—PF=Yy 7EBLTETHE
BRIERFATVET, FERFPFHBERDP OFZSLENDH L E V) T ETT, £,
HELIEDL IR0 RDD, HBLEBEOIIICHBEZINLLOLDR, L) Z LiZET
250THY, KRFEZHIE, TI2=571 OERRLFLAOFEICEREY, LOICHA2MEEHE
FELTWLHDEENSITETT, TAV I TERERICKZEIRIALZ b >TnT, AT 3
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Mk MBI ART AR TOFETT,
BEICKFHFTLFEOFBIIHTAMECOVWTBHEL T T, PSUNEHWEER ) DI,
FESMTEFETREPE V) ZEREFTRL, FELMMTELROD, ILMENLLENFD L
DOPEVIZEIEBLTWARTY, HRDESANTF A —F X Ihb T — =V I ORI
WMYOMINTERZ LEFOFNEHDII L LTVAILIFE THEKRENZ L TT, Blb
BEEBEESHIDIFEEDILE2EZ IS LI FRNERL O, 7X) A TOFEDS
BEE WS OPBERICH > BT T, FRr5FRPREROBVICL T, FHMEOBEEZN S
Bl oTELTE, BOWTELILIBFRIIHALBEVEY, 7 74 V=T TORTORK
CBREWATH PSUSHEWERD) O3, PSUSFELEDY OOHLHME V) DT 2
NEOBEME, #hhoitE&0SHYE, ro— b sHE, ZR6E&TERHFICANTHRT
XAYEREDTVEI LD T,

[FTERFIE] (AL REEZER - BERERERERE LY 5 —)

HREERTREZL LI EPOLFERI EAOERICIISEHOBERIS D £¥, 19921222
PoMEOTE LT, 195FICFER—BHEL Lo THORIBERELOLELT, BEEBERELTVS D
DEFTH8DEFEHNET, WAWAREENZIODEZFEWY) ANSL LI IZhoTWET,
BCE WA o iE ) OB ICREEICHESD Y ¥, MV - TEB LRGBS, BE
BEEDLEV) 3ORLATTVET, FOFTWLOPOMBEEFRZTwET, 7, B¥
WLV ORBAZAMBLEE L TERLENH LI L2, SHNCERILZEPLFERIL
ANOERETLILEELY, CREZAIERDLLEOVTLBFELE) TRVWEEICIES &
DGhNE, FNLOEBEOEENECEEFFEL TVWIL VI T LETT, THITHERDFEE
BOEHTT, )1 23KFELLTOVRATFADOFIIERLII(V, BAL L) & LTH D
B, M EOREFPENTT . INLE PSUTIHEIR>TZYTLTVWEDTLE I B
[Reardon]

2EBEILIY, FF T~ T —F 02007 Fu—FEHFHLRITELRS
BWEW) HhOEIF ISR LTREBRTT, BSALUMOERZER Y 4 VIZED /-
CRZVTLED, FRRCAEACELTRERERE, VI2Fy—0RELERLEsTWET,
ELLD—H BRI R BT %L, BERERL TV ET2RIINT VA% LD L0508
FTBLZEHFEELLEVET,
BEAY-OMBIZOVTHIE = VERRABEITETEADN, w{brBEILTAHE
L&D, PSUDEREENS, ZHERA VY —RBEEOI VY2 - —HFILRIATEEZ LT
LRBRMEBEETLLEVI b oTET LA, ThMELIRIEEMELENTWS
bDOEDOTY, TTH5, 14HOD Freshman Inquiry DAY ¥ — 7 3y Tid, £3%4%E
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Program(1) Education Reform of the School of Education (PSU) in the past decade

Dr. Robert B. Everhart, Former Dean of the School of Education (PSU)

Introduction: Tatsuo Koide

[Robert B. Everhart]
It’'s a pleasure for all of us to be here visiting you on this the 50th anniversary [of Hok-
kaido University] and the 10th anniversary of the partnership between PSU and Hokkaido Uni-
versity. I think it appropriate that we from PSU thank those of you from Hokkaido who have been
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so important in keeping this partnership healthy for so long. I want to especially thank Professor
Kitajima, Professor Wakai, Professor Takeda, Professor Koide and Dean Kimura.

1 was asked by Professor Koide to talk about the accomplishments of the School of
Education in the last decade. When I read his request I was very excited because I thought I could
just talk about all the good things ; but now you can see from this paper in front of you that I
cannot talk just about good things because he has [also] asked me questions about big problems
and things that didn’t work. So now I have to be honest with you and talk about that as well.

I should probably preface my remarks by saying that all of us in professional education
are going through quite a change right now, and professional schools of education are not having,
at least in the United States, a very easy experience. For example, for many years we have been
pretty much guaranteed a flow of students because they needed us to get licensed. And for many
years, our school of education, as well as a small number of others, were the only institutions [to
which] students could go in order to gain a degree or a license. And finally, our success as a
school of education has been determined primarily by things like how many students we had, how
many degrees we granted and not on the value added that we provide those students or that we
provide the professional schools with whom they associate.

One way of looking at our past has been to classify us or think about us as what I call a
“domesticated” organization. By domesticated I mean that we have been taken care of by society;
we have been guaranteed a certain resource base fairly independently of the value added we pro-
vide to the educational profession. We are now entering an era in Oregon, and [ believe you also
are in Japan, where we are becoming more like what I call “wild” organizations. By that [ mean we
are organizations that are not just taken care of by society because we exist, but we are in-
creasingly being asked to justify our existence to prove to those who support us-what value added
we are providing to students as well as to society as a whole. So my comments about our school of
education over the last decade really have to do with our transition from a domesticated to an in-
creasingly wild organization and I would like to talk a little bit about our history within that con-
text.

My comments will focus in three areas : one is what I would call my reference group or
the constituent group whom we serve; secondly, what we might call changes in the technology of
education and how that’s affected us; and finally, issues of moral leadership.

Let me start by talking about our reference group or the constituents with whom we
work. Many years ago, we interacted with schools on a fairly narrow basis, and we had very little
sustained relationship with public education. One of the major evolutions in our school in the past
decade has been to view ourselves as partners with colleges and schools in order to meet the edu-
cational needs of students and adults in the Portland area. And when I use the word partnership I
mean something fairly specific because it has to do with reaching out and extending ourselves to
the educational community, learning of its needs and then working with those constituents in order
to create a true participatory partnership. I'll provide two examples of these partnerships. One is
what we call professional development partnerships, or PDPs. A professional development partner-

ship is one where our school of education works with a school or school district in three areas:
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one is a preparation of new professionals; two is a continuing education of existing teachers and
staff: and three is school-based research. A second partnership is called the PTP or the Portland
Teachers’ Program, which is a program dedicated to assist minority students to enter into the
teaching profession. This partnership is 10 years old and it is with the Portland public schools.
We have to date graduated 50 students—minority students—who are now teachers in Portland
public schools and we have approximately 60 other students being prepared right now. .

Let me turn to the second issue which I raised earlier about changes in the past 10
years; it has to do with changes in our core technology and what it is that we actually do. I would
characterize this as a fundamental shift from education as a teaching paradigm to education as a
learning paradigm. In this kind of shift we are very conscious of the fact that teaching does not
necessarily mean learning and that the way we teach and the way we teach others to teach must
focus on the way students actually learn and not just on what teachers do. An example of that is
our graduate teacher education program, which consists of a group of students, approximately 30,
and anywhere from three to five faculty members who work together for one year in a preparation
program to become teachers. Many of these programs and courses in our teacher education prog-
ram are not even offered at the University but they're offered in public schools where the faculty
and public school teachers work together to prepare future teachers.

Finally, let me turn to the last area; that has to do with changes in the School of Educa-
tion in terms of moral leadership. In our country right now, there are certain states like California
and Texas in which the minority population is now a majority. By that I mean traditional Euro-
pean culture is the minority culture now. By the year 2050, the whole United States will be de-
mographically where the Caucasian or the European population is the minority. In our School of
Education, we have consistently seen [it] as our responsibility to prepare teachers to better under-
stand this shift and to educate students who may be very different than the students that they
attended school with. And connected with this is our steadfast belief in the value of public schools
and public education. This means specifically that in our country right now there is building
pressure towards private education and what is called “choice for students.” I understand that
some of that is also happening in Japan. In our belief public education is always absolutely neces-
sary in a democratic society and we should do all that we are able to do to foster and strengthen
public schools.

Now to close my remarks I want to turn to the questions that Professor Koide asked me;
I guess I would call this “true confession time.” He asked me to answer the question, “What are the
problems you had difficulty with when you were Dean” ? I would have a list that would be quite
long but I only have time for three. The first one is the difficulty and the frustration at times in
building collaborative organizations. I feel that while we made progress in this area, that especial-
ly providing collaboration in our own School of Education was sometimes very difficult. The
second area is somewhat similar, but it has to do with the ability to integrate activities in a uni-
versity with those in public schools. Public schools have a culture that is very distinct, as do uni-
versities and so it takes a great deal of patience and time to understand the different cultures and

to look for connections and interfaces between them. And finally, one of my shortcomings has to



246 BHEFHMARNLE #8815

do with the changing nature of administrators and deans in higher education. Because we are in-
creasingly a wild organization and not domesticated, the deans are expected to spend a great deal
of time finding money. And therefore when I look back at my 12 years, I do not feel I was a very
good businessperson because I did not raise as much money as I should have.

That concludes my remarks.

[Questions and some of answers unintelligible)
[Everhart] |partial answer]

...something I don't understand myself very well. For many decades in our society, we
have assumed that because a teacher exposes a student to something and a student can play back
or indicate that the student knows what the teacher said, that that means that the student has
learned; but it may be that the student has learned a very small percentage of what is required to
become expert or proficient in that discipline. In our country we find students who score very
well on mathematical tests but cannot apply mathematics to everyday problems. So we raise the
question, has the student learned mathematics if they cannot apply mathematical principles to dai-
ly life. I hope that helps.

The third question I was asked to address is why public schools are necessary for demo-
cracy. I believe they are necessary because public schools are charged with the responsibility of
educating all students. Therefore they are not able to select the students that are the brightest or
the best or the least problem to them. Similarly, in a democratic society, we all must live with
those of us who are different, those of us who may speak different languages, those of us who have
different cultures. And my question would be, if a student doesn’t learn to work with other people
who are different while he or she is in school, where will they learn it ? And that is why I believe
that public education is necessary in a democratic society.

[T. Suzuki]

I want to go back to the question of the shift from teaching to learning. I especially want
to know what kind of theoretical background you employ when you say “a shift from teaching to
learning”. My major interest is in continuous education and education for the society and commun-
ity; I am interested in the shift from teaching to learning, but there are many theories and, as far
as I know, there is one approach that emphasizes self-learning (on the side of the student) and
another approach called “Perspective Transformation Theory” that also employs terminology like
“a shift from teaching to learning”. Also, there is another one that I am aware of focusing on the
practical training of serving teachers. So I want to know what theoretical background you have [in
mind] when you say “shift from teaching to learning.” Also, how does this shift involve technology
and what is the relation between technology and the shift from teaching to learning ?

[Everhart]

Well, I don’t consider myself a learning expert or an expert in learning theory. However,
what I might say is that the foundation of an approach that focuses on learning versus teaching is
probably found in the work of John Dewey for example, who focused a lot on the ability of not
only young people but all people to learn through experience. In fact one of his books focuses on

experience as a fundamental element of learning. I believe that the theoretical basis for much of
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what this shift is focusing on has to do with returning to some of the premises of John Dewey.
[Question unintelligible]
[Everhart]

Yes. I know that in Japanese higher education deans change every two to three years. In
American higher education we have one dean at PSU who's been in the position for 24 years I be-
lieve. Often times deans remain in their positions quite long. I originally intended to stay for five
years, then it was seven and then I decided 12 was enough so [ left.

[H. Aoki]

Is there a higher status than dean ?
[Everhart]

There is no higher status than dean. [laughter]
[H. Aoki]

I went to Boston last year and saw a reformed school district; but I'm also interested in
issues of kids in society. I saw a program called the Graduate School of Social Work in your de-
partment and I believe that that would be useful to reach out to kids’ issues in the community. You
may want to establish a partnership with other departments and other programs within the school.
Therefore, reforms should involve organizational reforms within the university. Do you do that ?
Do you find it difficult and challenging ?

[Everhart]

Yes and in fact I believe the discussion on capstones with Michael and Mary Kay will
talk about the relationship between different departments and schools at the university to reach
out to the larger community. I also want to add that there is a concept called integrated school ser-
vices that focuses on education, social work and other agencies actually having a facility or a loca-
tion within a school to serve kids' very needs.

[M. Henmi]

You talked about the transition from the era of domesticated schools to the era of wild
schools. | want to know whether the change or shift involves partnership. Do you establish part-
nerships with different organizations or does the shift mean different relationships with the same
partner ?

[Everhart]

My answer to that would be that I'm not sure that you establish partnerships with diffe-
rent organizations but I believe as you go through this transition from a domesticated organization
to a wild organization there is more pressure and responsibility to form partnerships because you
essentially have to form alliances or allegiances with partners who can elevate your role and make
you become more response. If you aren’t working in a partnership then you're likely to be seen as
not serving your purpose in society.

[M. Henmi]

[What is] the difference between:a department of education in public schools from the

ones in private schools ? Do you think that public college education departments have different re-

sponsibilities and duties than those in private colleges ?
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[Everhart]

I guess I think it depends. Some private colleges may see themselves preparing teachers
for very select types of schools. On the other hand, in the United States, it is a state agency that
determines the qualifications of teachers, not the university. The university only recommends to
the state that they grant a teaching certificate. So a teaching certificate by definition means that a
student is prepared to teach in a public school whether they came from a private college or a pub-

lic college.
Program(2) Training of serving teachers at the School of Education (PSU)

Dr. Phyllis J. Edmundson, Dean of the School of Education (PSU)

Introduction: Tatsuo Koide

[Phyllis J. Edmundson)

Thank you very much. It is my pleasure as well to be here at Hokkaido University in the
beautiful city of Sapporo. The partnership with Hokkaido University’s Graduate School of Educa-
tion and the Graduate School of Education at Portland State University is one that has brought
many benefits to us at Portland State. And I bring you greetings from my colleagues who have
participated by visiting Hokkaido University and entertaining those of you who have visited at
Portland State. I also promise that I will do everything I can to further extend this partnership
and to take advantage of its opportunities.

I am very fortunate as the new dean at Portland State University to follow in the foot-
steps of my colleague, Professor Everhart and to have him as a continuing colleague and partici-
pant in the Graduate School of Education. I believe that the work ahead for the Graduate School of
Education is in many ways a continuation of work that was begun by Professor Everhart and his
colleagues.

An important problem and issue for schools and {or the society in the United States is
the increasing gap in achievement between poor children and children from more prosperous fami-
lies. And I believe it is a central responsibility of the Graduate School of Education at Portland
State University to prepare teachers and other professionals who can effectively help all children
learn. As our population of school children changes and the people who choose to be teachers con-
tinue to be mostly white, middle class women, we are faced with an important challenge. We must
prepare these people to teach diverse children, that is, children who come to school speaking a lan-
guage other than English, children who come to school with different cultural experiences and
backgrounds and children who come to school with very limited experiences. We must also attract
to the teaching and administrative professions more people of diversity to serve as teachers and
school administrators. This will require us to create at the university a more diverse faculty by
actively recruiting and supporting faculty who speak other languages or who have different cultu-
ral backgrounds. We must revise our curriculum to include the contributions and experiences of
diverse people; and to help teachers understand and develop the skills necessary to work with di-

verse children we must expand our efforts to attract into the profession students who come from
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many cultures.

A second major area of challenge for us at Portland State University is an area that Pro-
fessor Everhart referred to when he talked about becoming a wild organization. We will be facing
increased and much stronger competition for students by other programs in the area. And we must
assure that our programs are of the highest quality and that they are responsive to student needs
and school needs. We must think very carefully about the programs we should offer, the size of
those programs and the qualifications of the students we accept into the programs. We must also
continue, expand and strengthen our connections with public schools and other community orga-
nizations, And we must continue our commitment to make those partnerships in which both part-
ners benefit.

We are also recognizing the need to connect our teacher education programs much more
closely to the Arts and Sciences programs, We are also exploring partnerships and connections
with other parts of the university, including the School of Social Work and other groups that have
concerns that are similar to the concerns that the School of Education has.

Another area of challenge for us is finding ways to balance the demands of research,
teaching and work in the community for our faculty. Working with partnerships takes a great deal
of faculty time and very special faculty skills. Continuing research is also demanding, and when it
connects with work in the schools it can be very powerful. We must also make certain that we
keep our focus on our students (our graduate students) as an important part of the work of the
faculty. And as Professor Everhart said, as the state’s support for higher education becomes a
smaller and smaller portion of our budget, we must become much more effective in identifying
other sources of funds to support our programs and the work of our students. We are increasing
our efforts in writing grants and we are increasing our efforts to make friends with our alumni
and other philanthropists.

I think I will stop there and maybe talk more now about your questions.

[M. Takeda]

{Inaudible]

[Edmundson]

I did not come with specific numbers and percentages so I will give you estimates. The
percentage of minority students in our School of Education is very small, though it is helped by
the Portland Teachers’ Program that recruits and supports minority students. In the United States,
as the number of minority children and young people is increasing, the number and percent of
minority teachers is decreasing. [Concerning] our percentages of male and female students in the
elementary program, the majority of students are female; but in the secondary program it is about
equal. [gap in recording]...we have about equal numbers of male and female professors in each of
our departments, but we have very few minority teachers, and that will be a major emphasis for
us in our recruitment in the future as it has been in the past.

Now let me talk about the changes in approaches to teaching children of diversity. We
are learning that the first thing teachers of children who are different from them need to. under-

stand is the cultural background and experience of the children and to value that. Perspective
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teachers must come to their work with a belief that children can learn and the skills to help them
learn. Those skills include the ability to connect learning with children’s lives, to build on the
strengths they already have and to provide interventions when their learning does not progress
rapidly.

[M. Takeda]

You mentioned that in PTP you are accepting prbspective teachers from minority back-
grounds. Are the prospective teachers from minority backgrounds given different kinds of educa-
tion or are they are expected to become teachers just like others ?

[Edmundson]

The students who come into the Portland Teachers’ Program are expected to meet the
same high standards that all [students wishing to graduate from] Portland State University [as]
Teachers must meet. The program begins most often when students begin at a community college.
And students are given supportive counseling and advising as well as financial assistance to en-
able them to stay in school. If students do not have adequate skills in mathematics or science or
writing they are also provided with tutorial assistance and support. What we have found to be
most important, however, is that they have someone who follows their progress very carefully and
who serves as their advocate. She [the mentor ?] also holds them to very high standards of per-
formance and monitors their progress very carefully.

[M. Takeda]

Do you provide any courses or classes in which they understand how to appreciate and

how to recognize different cultural backgrounds ?
[Edmundson]

We do have separate courses but we are also working to include that theme in every
course in our programs. We are also looking for opportunities for our students to work with chil-
dren and young people in the schools in settings where there are largenumbers of English as a
second language students and African-American, Lation and Asian-American students.

[T. Koide]
How do you feel about Dean ? Why were you chosen ?
[Edmundson]

I was very honored to be chosen [to be] the next Dean. I hope I was chosen because I
would carry on the important work that School of Education has begun. I have a strong commit-
ment to partnerships and collaboration and to supporting the work of the faculty (research and
teaching) . And when I came for the interview I was trying to be very nice.

[T. Koide]
[Unintelligible]
[Edmundson])

We have had two faculty retreats since I've been Dean. The first was a chance for me
and for the faculty to get to know each other better; and this year we focused on setting our agen-
da on diversity and equity for the school.

(M. Henmi]
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You mentioned the gap of performance among students in accordance with their financial
backgrounds. When you accept graduate students in your program do you consider their back-
grounds in terms of solving this particular problem.

[Edmundson]

When we admit students to our Graduate School of Education program, we look at their
undergraduate work. We also ask them to write an essay about their interests in education and to
tell us about their commitments. We also look to see what experiences they have had working with
children, and then we do a group interview experience to try to understand their commitment and
their ability. We also try to advertise our program as having this focus in the hope that it will
attract students who come to teaching with that set of goals.

[M. Henmi)

Concerning the benefits of partnerships, you have explained the benefits on your own

side, but how do you assess the benefits that your partners are getting ?
[Edmundson]

The benefits to Portland State University of our partnerships with the schools...there are
many. Let me tell you two or three. One is that we have places for our students to work in schools
that are very interested in them and that are very interested in the focus of our program. We also
get a great deal of advice and assistance in designing and changing our program from practicing
teachers who have great skill and experience working with children. A third benefit is the availa-
bility of master teachers from the schools to teach courses or parts of courses in our program.
They have very immediate and rich experiences to share. Some ‘of the benefits they say they get
from the experience are the opportunities to have young, fresh teachers in their classrooms. They
get assistance and support in their classroom research activities and an ongoing association with
university faculty.

[T. Yokoi)
Do you usually train prospective teachers at the graduate level ?
[Edmundson]
At Portland State University we now do [teacher] preparation only at the graduate level.
All students come with a bachelor’s degree. We offer only one undergraduate course at present.
[T. Yokoi)
After how many years do students get teaching certificate ?
[Edmundson]

The Graduate Teacher Education Program is a one-year course that takes them to a state

license as teachers. We do have a program for special educators and general educators that takes

two years.

Program(3) University Reform and Community—University Partnerships Program :
Capstone Courses at PSU

Dr. Michael Reardon, Former Provost of PSU
Dr. Mary K. Tetreault, Provost of PSU



252 HEFMAMLE F815

Introduction : Toshiro Yokoi

[Michael Reardon]

Thank you very much. I'm really delighted to be at Hokkudai again. I have always en-
joyed my stays -and visits here.

Since you have a summary of the General Ed. Program in writing and everything pre-
sented to you I'm going to concentrate on answering the qhestions. And I'm not going to answer
them in order. I'm going to save who did it and how until last. And I'm going to start with the one
I find most interesting, which is “What’s the difference between generai education and liberal
education” ?

Let me begin my answer to that by saying that I think that in the traditions of Western
higher education today, we have no concept of liberal arts education and we may not be able to
have one. Let me explain what I mean by that. The idea of the liberal arts as the purpose of under-
graduate education in the Modern period has three basic origins in Western culture. The first of
these we can see in Emmanuel Kant’s lectures on the Conflict of the Faculties that pertained to his
university in the late Eighteenth Century. Kant's argument was that liberal education was the
promotion of scientific knowledge and that philosophy should be the coordinating discipline of
education. The second origin of the concept of modern liberal education, then, developed in Eng-
land with Matthew Arnold and John Newman. They believed the purpose of liberal education was
to create a cultural identity. And they therefore saw literature as the coordinating area of study.
The third form that I would point to develops in the United States as a result of World War 1. As
America was about to enter the First World War, the War Department — as it was known then —
went to Columbia University and asked them to develop what they called the War Issues Course.
The reason for this was that the War Department, was asking the sons of recent European
Immigrants—Irish, Italian, Polish—to go back to Europe and fight a war in an area that their pa-
rents had done everything they could to get away from. The War Issues course was a course on
the value and history of Western Civilization. When World War I was over, Columbia University
took the War Issuance Course and made it the core of their liberal education program. And that
became the dominant model for the core of undergraduate liberal education throughout most of the
United States.

What I want to suggest is a specific argument about these concepts of liberal education,
and for me Marx has not lived and died in vain. A curriculum exists in a central economic and
political context. The three models of liberal education that I mentioned—Kant, Newman/Arnold
and the Western Civilization model—were all related to the rise of the nation-state in Western cul-
ture in the 19th and early 20th Centuries, to Western imperialism and to the fact that most people
going on to higher education came from a middle and upper middle class social category. Let me
give you one example that demonstrates this. You could not major as an undergraduate in history
or literature at Oxford or Cambridge until 1895, the first time that undergraduate degrees were
given in history and literature. Oxford and Cambridge introduced those degrees because their stu-

dents could not pass the exam to be employed by the East India Company or the British Civil Ser-
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vice because the exams required an extensive knowledge of English history and English literature.
So those became major areas of study in the concept of liberal education as cultural identity; but
they also provided very practical knowledge for students seeking careers in business and govern-
ment. ‘

To wrap this part of the discussion up, what we're looking at today in the United States
is something that our other speakers have pointed out, a multicultural society, an increasingly glo-
balized society and consequently our traditional models of liberal education are not really sup-
ported by the contemporary developments that we're facing in the world around us. That's the
issue about liberal education.

Let me then speak a little bit about the theoretical background in general education. The
idea of general education actually developed in the United States in the 1920s and it came out of
Dewey’s theories about education. Dewey in fact was an opponent of those traditions of liberal
education that I've already mentioned, and he was opposed to them for two reasons. One, as for-
mer Dean Everhart has already pointed out, Dewey believed that students learned by focusing on
real issues and problems, developed analytical skills to respond to those problems and drew upon
present experience as a way of becoming increasingly educated learners. Dewey’s other objection
to the concept of liberal education was that in all forms it was focused on the past, not the present
and the future.

So let me go then into the approach that we took in terms of what you've heard about
general education reform at Portland State. [ will shortly return to the first question: “How did it
come about ?” [The following] is from a recent report by the president of the American Association
of State Colleges and Universities. It says, “Throughout the decade, a growing number of colleges
and universities have engaged in the important but largely unremarked reexamination of their edu-
cational purposes and practices. Much of this thinking. has taken the form of extensive changes in
general education programs and graduation requirements.” These are the learning goals that they
have identified in‘ this movement of educational reform: [the first goal is] acquiring intellectual
skills, capabilities and capacities which, as examples, include computer literacy and its application,
critical reasoning and second language acquisition. The second goal is understanding the modes of
inquiry and approaches to knowledge as a goal of undergraduate education. Basically, [this means]
how our major domains of knowledge — the natural and physical sciences, the humanities, the so-
cial sciences — operate as ways of knowing and what kinds of issues and questions do they seek
to answer ? As opposed, for example, to just requiring students to take “Introduction to Biology”
and learn basic facts about biology.The learning goals will continue from those two. The third one
is to develop societal, civic and global knowledge. As Dean Edmundson was talking about, [we
hope to integrate] multicultural knowledge throughout the curriculum and we also hope to inte-
grate international knowledge of cultures other than the United States’ throughout our curriculum
as well. Fourth, to gain self-knowledge and values; and fifth the concentration on the integration of
learning.

The pedagogical strategies that we have turned to and that others have begun to look at

are. collaborative environments, experiential learning, service learning — which our Capstone
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Courses are focused on — research and inquiry-based learning and integrated learning. And we're
seeing to develop a new architecture for undergraduate education that would have the general
education program designed to provide developmental learning over the entire undergraduate ex-
perience, emphasizing skills, competencies and, of course, learning strategies. The second compo-
nent is, of course, the continuation of specialized study — disciplinary majors — that students
would select but that would be more directly related to the levels of skill and competency that
general education provides: an infusion of community-based, service-oriented collaborative learn-
ing throughout the undergraduate experience.

Let me just quickly then go back to the general education program of study. It's a four
level program. The first year, our freshman inquiry courses and our thematic courses are team-
taught by faculty of various disciplines. The sophomore inquiry classes are what we call “cluster
courses” and then “capstones”. This is about one quarter of an undergraduate’s required course-
work. Here's an example for students who would be majoring in the natural or physical sciences
on how they might go through the various levels of our general education program. The freshman
year they would take a yearlong course on science and religion. Their sophomore year they might
take three courses. One would possibly be “Framing the Two Cultures,” which is a course about
the sciences and humanities as cultural forms and ways of knowing. Another course is “The Cul-
ture of Professions,” that would study the nature of professions in modern society and what it
means to enter one of those professions, medicine, law, research science, teaching or something of
that sort. Then they could select three junior level courses, and I've listed three examples that we
offer: a course called “Science, Power and Knowledge,” a course on the scientific revolution and a
course on professional ethics. And then as their capstone, they might take the capstone on the
urban ecological study. Let me briefly describe what that would be. There would be 12 to 15 stu-
dents working together with faculty over two quarters; and these students would produce part of
an annual report on the ecology of Portland to the Portland City Council.

And that's an example of our university-community partnerships. We have an agreement
with the City of Portland where every year our students will do this ecological survey of the city,
keep it updated and current each year so that each year we have groups of undergraduates doing
the research and writing up this report that's an annual formal report to the City. [Thus] the goals
the University...[pursues] are communication, diversity and multiculturalism, inquiry and critical
thinking, ethical issues and social responsibility.

I think I'm going to stop there,

[Mary K. Tetreault]

Well, let me say that I'm very happy to be here. This is my first trip to Japan. It’s a
wonderful and fascinating country.

I have been in my job for two months and so I am very new to Portland State University.
But one of the things that I find most interesting about the University is the partnerships that
we've had with others in the city [of Portland]. Now our university’s mission says “Let knowledge
serve the City.” And so the partnerships are very consistent with our university’s mission. Howev-

er, we at the university are learning something very important from these partnerships, and that
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is that we in the university need to learn from people in the city. And so it's about how we think

about knowledge and about how we think about how knowledge is constructed, and that is that we

in the university need to listen to people in the city, in communities and our students, and together
with them to construct a new kind of knowledge. We've learned in the United States that we at the
university just stay within the university. I think we do what Professor Reardon described, and
that is we promulgate and promote a knowledge that may be less for the past and more for the fu-
ture.

Now let me say in closing that I do research on college teaching and student le;irning.

What I find so interesting about Portland State is that people there before said let’s not only

[rethink] what students should learn, but let’s look at who our students are and what they need to

know. So I find it very interesting that you struggle with the idea of shifting from teaching to

learning, because we struggle with that in the United States. What has pushed us to think about
student learning is, I think, our very diverse group of students in the United States, and changes
in the..[end of tape].

[K. Abe]

I am a professor in the Medical Department and I have been involved in this shift from teaching
to learning for eight-years. In general I support and have been involved in creating courses like
the ones you have described. Those who have been involved with this movement from teaching to
learning in the Medical Department find this approach effective overall, especially in motivating
new students. However, I have encountered at least two problems in this shift. What I call a shift
from teaching to learning involves “hands-on” learning in the community and also, the Department
of Medicine has asked students to begin presenting what they have learned. But my challenges in-
clude the following:

(1) This approach does motivate students, but in the Department of Medicine, there is a lot of
knowledge that students have to acquire; professional instructors are very adept at organizing
and presenting this material. I do not see how the shift (at least as Hokkaido University’s De-
partment of Medicine has adopted it) will help improve students’ acquisition of this know-
ledge. Because of the volume of this knowledge and its importance, I and others in the Depart-
ment of Medicine do not feel that they can leave it completely to students. These students do
have mentors and tutors, but, because these mentors and tutors are older students, they sim-
ply advise their charges on the best ways to do the minimum amount of work. They encourage
the new students not to be “serious students.”

(2) College teachers are reluctant to change. Colleges and universities as “systems” still focus on
teaching rather than learning. I seek advice and comments on your experiences at PSU enact-
ing and presiding over this “cultural” change.

[Reardon] »

I have two comments on that. I would totally agree that you have to have a mixed
approach. You don't want everything turned over to cohort, collaborative-style teaching. Myself,
frankly, I would rathér do lectures than anything else. I think that’s important to keep in mind,

that what you're looking for is balance in the processes of pedagogy, not one way or the other.
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On the issue of the mentoring process, I don't have a total answer to that but-I have a
partial answer. What we found is that the most effective use of student mentors is actually having
them concentrate on getting students more computer-literate. That's one of their greatest values. So
that in mentor sections of Freshman Inquiry, the faculty designed very specific projects that re-
quire the use of computer technology. That’s where we've seen the most effective use of mentors,
rather than mentors necessarily helping students prepare for exams or becoming involved in the
review of written work, but increasing the skills in computer literacy and computer application.
This avoids the problem you mentioned.

[Tetreault]

I would add just a couple of points. What I have learned is that I think we need to iden-
tify what the faculty does best. What should faculty be doing ? What can students do together in
groups ? How can computers help students to master bodies of knowledge ?

Just one other point: Something that is very important in education is for students to
master a body of knowledge, to rule it, to understand its discourse. But what's also important is
for students to be able to interpret new knowledge from this discourse. So I would think that in
medicine, for example, students would need to master all the knowledge, but they would also need
to know how to apply it, how to apply it to a particular case of health or disease.

[K. Abel

I say that I understood the previous response as it concerned applied knowledge. In
medical school, there is plenty of time for bedside learning after the body of knowledge has been
mastered. However, concerning inter-student relations, which were earlier described as a “poison-
ing of new students by old students,” I failed to clear up one point: there are no students who offi-
cially work as mentors in Japanese medical school. Some students come to medical school after ac-
quiring a BA. These students often function as unofficial mentors in group-study sessions. I meant
to emphasize the difference in the amount of effort many students put forth after the second year
of medical school (a five or six year program) and its cause. The students who stop making an
effort learn this attitude from their seniors—older students. From older students they learn how to
pass exams without studying. What I wanted to know was whether American educators have
found ways to prevent this reproduction of bad student attitudes, and, if so, what those ways are.

[Tetreault]

Yes, we have students who are hard workers and students who figure out how to “beat
the system.” I think it's important for us in higher education to ask why they are doing what
they're doing and is there anything we can do about it.

It could be too, when students come to university, they have had, in the US, 12 years in
the public schools. They have certainly learned ways to behave there, to be cynical about learning,
to say “This has no meaning for me.” So it's not as if they come to us without any bad learning
habits or problems related to learning and it's value to them.

[T. Machii]
We learned a lot about educational reforms at PSU, but how would students evaluate the

results of these reforms, including and especially the capstone program ? How would you evaluate
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the changes you have made from a student’s point of view ?
[Reardon]

Well, there’s a couple ways to answer that. When we started this process, one of our con-
cerns was that, for. a school like.ours, we had a very bad retention rate for students. In other
words, the percentage of our students who came as first-year students and actually graduated was
a very low percentage, even for an urban, public university. So when we were looking at curricu-
lar reform, one of the things we wanted to do was to provide an educational experience that would
attract students and keep them pursuing the goal of an undergraduate degree. If we take that as
one kind of assessment, we have, in fact, seen a significant increase in the percentage of students
coming in as first-year students persisting to completion of their degree. In that sense, from an in-
stitutional perspective as well for student experience we can say that that's been a very major be-

nefit.

Program(4) Articulation between High School and University : PASS in the state of
Oregon

Dr. Phyllis J]. Edmundson, Dean of the School of Education (PSU)
Introduction : Eizo Ohno

[Edmundson]

Thank you. Let me begin by saying that the PASS program is under construction. It is
not implemented yet, so I'm going to talk about potential benefits and potential drawbacks.

The PASS system is designed to base admissions decisions on a broad range of student
knowledge when they apply for university. And it will change from the current system in which
students present a list of courses they've taken with their grades and test scores. The new system
will provide a report on their performance on a set of standards.

One benefit we expect to come from this change is the close connection of university re-
quirements with high school requirements and experiences. Throughout the student’s high school
experience, he or she will be judged against these proficiencies, so it happens across high school,
not just at the end of high school. The proficiencies provide a very clear map for students and for
teachers about what is important for students who plan go to university to know and be able to
do. These proficiencies were developed in conjunction with the new high school requirements —
the certificate of initial mastery — and they were developed by high school teachers and universi-
ty faculty working together. University faculty will also have a clearer understanding and a clear-
er base for their expectations of what their students will come to them knowing and being able to
do. In the current system, scores on tests and high school grades do not always give a clear pic-
ture of what the student knows or can do.

Now, briefly, there are some potential problems out there too, some difficulties with the
system. The first is that this is a very large change. There are more than 6,000 students who
graduate from Oregon high schools who apply to go to Oregon state universities. For each of those

students now there must be a portfolio or a record of their performance on all of these proficien-
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cies. And that portfolio or record will include multiple assessments, tests, work samples — that is,
projects or activities the students do in class — and teacher observations. At the same time, the
PASS program is being prepared for implementation, the Oregon School Reform, with the emphasis
on the certificate of mastery, is also being implemented, and there are challenges in coordinating
or bringing those systems together. The dramatic and fairly rapid change to a system that empha-
sizes performance rather than seat time — or time in class — changes expectations for students
and of students. And as is true with the medical students, the older students cannot be guides for
younger students because it’s so different.

There are issues and challenges around equity or fairness both in terms of the quality of
the high schools in which students do their high school work and in the validity and reliability of
the assessment processes. We do not have a body of teachers who are prepared at this moment to
do these assessments, so there is a big job—it's begun—but there still is much work to be done to
prepare teachers to adequately assess students performance and to teach in ways that help stu-
dents develop those proficiencies. The university systems are not geared-up or are not prepared to
deal with this kind of information about students. We're used to getting high school transcripts
that have lists of courses and grades and grade-point averages and test scores rather than multiple
measures of performance. This change is happening at a time when there is increased competition
within the university system for students. So we're shifting to new admissions processes and
criteria at a time when each university is going to be much more aggressive in trying to attract
and retain students.

The community college system in Oregon is not using the same system nor will they use
the same proficiencies, and that adds another complication, since community colleges are the fas-
test growing part of higher education in the State of Oregon, so there’s another competitive factor.
The changes in high school requirements, with the certificate of initial mastery and a yet-to-be-im-
plemented certificate of advanced mastery plus the PASS system, while there is coordination, is
placing huge burdens on an already overburdened secondary school system and its teachers. We
don't yet know what the effect of this will be, but one of the effects has been to promote a con-
versation, a discussion, a lot of work to think together about what do young people need to know
and be able to do as they come to university. Not just what courses they have taken, but what can
they actually do and what do they actually know ? In Oregon, we have a lot of history of wonder-
ful ideas and programs without adequate resources to support them, and that’s going to be an im-
portant part of the challenge, I think. Can we make resources available to the universities, to the
high schools to prepare teachers to prepare all of the people who need to be prepared in order to
make the system work.

I will try to answer questions now.

[M. Ogasawara)

I have a question for Dr. Reardon. You criticized liberal education on two grounds. The
first was that liberal education is mostly about knowledge of the past. That criticism reminded me
of a book I read recently, which is a report concerning an experimental college during the 1960s,

called Habits of the Mind. At this college, students and faculty made reading lists and discussed
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each item on the lists during the semester. That kind of interaction between students and faculty
may produce knowledge for the present and even for the future. The reading lists included “clas-
sics.” I believe that “classics” could still be part of basic education at the college level, depending
on the way they are used in class.

[Reardon]

1 think that's absolutely right. Since I still teach Homer, I can’t raise any objection. I'll
make two points about that. I think that indeed there is a way of teaching canonical texts uncano-
nically, as “engaged texts.” This is a very good way of keeping the traditional body of information
available to students. What I really would emphasize, though, is the need for faculty to be very re-
flective on what they're trying to do with undergraduate education. One of the things that I found
so often when we try to engage faculty in this discussion is you get autobiographical responses ab-
out serious curricular questions. And I think that it's more about how you go about getting serious
faculty discussion over the issue of curricular design and purpose. Itis necessarily a hard and
fast question of general and liberal education.

There is an interesting kind of historical [trend that describes] our [current] educational
condition. The idea of the liberal arts in medieval education were not based on teaching subjects,
they were based on' teaching the arts of communication and thinking and the arts of measuring.
Subjects were studied at a higher level: theology, law, medicine, philosophy. I think: really what
we've begun in some ways is to go back to that idea of the liberal arts when what we're talking
about is general ‘education,  and it allows us to keep that same body of material, but change how
we're using it. So we may keep a body of canonical texts, but it may not simply be for the purpose
of transmitting a tradition but in engaging students in issues that essentially derive out of their
own experience. My sense is that we have gone through a complete cycle to what we originally
meant by liberal arts.

[Tetreault]

I think that what is different about liberal learning today from my [inaudible] is that, as
Michael suggested, we need to bring in the students voices in relation to it. For example, in my re-
search, | saw a Japanese-American young woman student taking a poem of Emily Dickinson’s cal-
led “I'm a Nobody, Who Are You" and she interpreted that poem in terms of her experience grow-
ing up as a Japanese-American in her region community in Oregon. What's interesting is to put
students in relation to texts with the professor also giving their knowledge and interpretation.
What surprises people most about what we've said ? What surprises people most about American
higher education, particularly colleges of education ?

[Everhart]

What we have talked about this afternoon all seems to focus on all the changes that are
going on, some of which are in the US, some of which are here as well. I wonder how people here
view the change process itself. Sometimes when we're changing we think we know what we're
doing and other times we hope we know what we're doing. At this point in your situation, how do
you respond to change ? Do you wait for all the evidence to come in before you make a change or

do you make a change hoping that you're doing the right thing ?
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[M. Ogasawara]

Like you, we find the speed and gravity of the changes at PSU strikingly drastic. The
speed is unthinkable in the Japanese educational system. Changes take a lot of time, as does de-
veloping consensus among members of faculties. Also, we don't take the “change and see what hap-
pens” kind of approach. Instead, we wait, check and double-check before doing anything.

[Edmundson]

What is one big challenge the Graduate School of Education [at Hokkaido University] will

face in the next 10 years ?
[T. Koide]

The quality of education that departments of education can provide is already an issue.
In general, academia is becoming increasingly segregated from the “real world” because college-
level education is only designed to serve 20 to at most 40 percent of the society. And this indi-
cates that diversity is being ignored in today’s academic climate. We have to remember the slogan
“education for all” and try to implement measures to fulfill the slogan at the secondary and. college
levels. The current educational system as a whole is not designed to serve this slogan even though
educators and administrators are aware of concepts like “diversity and equity.” To begin a move-
ment toward diversity and equity in education, serving teachers need to have the capacity to
materialize these concepts, and this applies to college level educators as well as high school level
educators. I was therefore very impressed that the speakers spoke so well about democratic educa-
tion. Also, the educational system will have to help build increasingly critical and creative indi-
viduals as well as increasing the sense of community that today’s seminar. described as networking
or partnership. What Dr. Reardon calls self-knowledge will be one key element of what we want to
achieve.

Now I have a question in return. Dr. Reardon showed us many principles. To what extent
have these principles already gained consensus among PSU faculty ? In Japanese academia there
are two poles of discourse; one is called liberalism, one is a communitarian approach to education.
I assume that in the US there must also be conflicts between these two poles. How do you deal

with this conflict ?
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