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The Reality of Arts in the University:
Educating Students for a Democratic Society

John A. Jenkin*s

Fine Arts Center, University of Massachussetts Amherst

Abstract— The University of Massachusetts is one of sixty Land Grant institutions founded by the
Morrill Act of I862. The reality of fine arts in the University is firmly rooted in the Land Grant mission
of integrating theoretical knowledge with the practical applications of that knowledge, providing ac-
cess to this education for all who could benefit from it, and informing a broad and changing public.
Within this framework the Fine Arts Center provides cultural and educational programs in the per-
forming and visual arts for the campus community and the surrounding region.

Fine Arts Center programs are integrated with students' professional education in the arts, and
complementary to their academic work in every other discipline. The arts constitute an important
element in the University's outreach programs to encourage lifelong general education. In addition to
the Concert Hall, theaters, and University Gallery, the Center houses the Art, Theater, and Music and
Dance departments in which seven hundred fifty undergraduate students enrolled in 1996-97.

In the general education curriculum Arts and Literature are complementary disciplines which con-
sider the production, performance, function and aesthetic evaluation of the arts - verbal, visual, and
aural - in relation to one another and to the societies that produce them. Each of the 17,400 under-
graduate students in the University must complete at least two Arts and Literature courses.

The Fine Arts Center stands in the heart of campus, along side the University Library. Its centrality
embodies the ideal of interweaving the arts with every other aspect of the University. The Center
provides a setting for deepening appreciation of artistic tradition from every continent. Chancellor
David K. Scott has stated that "the Fine Arts Center makes a bold statement about how the campus
views creative endeavor."

Integration among arts, humanities and sciences and removal of barriers between liberal and pro-
fessional learning have been central to the University since it opened in 1867. According to Chancel-
lor Scott, "the Land Grant model called for new approaches to the curriculum and to the applications
of scholarship to societal issues. Such integration was considered crucial at the time when society was
changing from an agrarian to an industrial base. Never was the need for an integrative approach
greater than now."

This year Chancellor Scott initiated a multiple-year redesign of the University's General Education
Curriculum to include greater emphasis upon issues of diversity and internationalism, and to prepare
students for leadership in the 2Ist Century. | am pleased and honored to have been asked to direct this
design of a new model for the campus and to chair the Task Force on General Education.

INTRODUCTION AND CONTEXT try; they must understand and appreciate all people. In each
of our nations—on every continent—our students will live

In our universities and colleges today we seek a revolutionglobal lives. Let each of us acknowleddke arts will be

Small improvements in the General Education curriculum full partners in this new education.

for our students are not enough for the twenty-first century.  Inher commencement address last May at Harvard Uni-

No longer can we afford to educate students with knowl- versity, United States Secretary of State Madeleine Albright

edge alone; they must have vision. No longer can we eduissued a challenge for the future:

cate our students to live and work only in their own coun-

B0 Correspondence: Fine Arts Center, University of Massachussetts Amherst Box 32520, Amherst, MA 01003-2520, U.S.A.
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Those of you who have graduated today will live glo- ent, the most effective political leader is the one who has
bal lives. You will compete in a world marketplace; acquired the special creativity that produces visionary so-
travel further and more often than any previous gen- lutions. This special creativity, this vision--this spirit of
eration; share ideas, tastes and experience with couninquiry, discovery, and integration--is a primary goal of the
terparts from every culture, and recognize that to haveGeneral Education of undergraduate students in a research
a full and rewarding future, you will have to look out- university.
ward (Albright 1997).

THE UNIVERSITY OF MASSACHUSETTS

General Education for the twenty-first century must pre- AMHERST
pare our students to live global lives. The arts and humani-
ties will provide practical and essential preparation for a Four faculty members and four wooden buildings awaited
global life. The arts and humanities are central becausehe first entering class of 56 students when Massachusetts
they teach students new ways to understand, new ways tégricultural College opened its doors in 1867; the first
communicate, across every boundary of time, distance angraduate degrees were authorized in 1892. “Mass Aggie”
culture. Study of the arts and humanities is essential—pracbecame Massachusetts State College in 1931, and the Uni-
tical preparation for excellence and for achievement in ev-versity of Massachusetts in 1947. The University is gov-
ery field of human endeavor. erned by a Board of Trustees, which shares responsibility

What practical purpose can the arts serve in today’s techfor academic program review and approval with the state-
nological world? The arts provide instant communication wide Board of Higher Education. Board policy is adminis-
across the usual boundaries that sepgmtérom me,that tered by the system-wide president and the chancellors on
separateisfromall others. The arts nurture harmony, peace each of five campuses. As the University’s “Flagship Cam-
and understanding. The arts complement verbal languagepus,” Amherst draws students from the nation and the world,;
The arts are unique; they offer opportunities to communi-this campus provides a broad undergraduate curriculum with
cate with our past, with our present, with our future, and nearly 100 majors, and graduate programs leading to doc-
with our fellow human beings. toral degrees in most fields of study.

What can you do with a liberal arts education? Amod- Legislation voted by the Faculty Senate states that “the
ern research university offers a distinctive answer to guidearts do more than imitate life; they interpret and explain it”
our students: learn to be excellent in a major field of study(Office of the Provost 1995). According ttoe Board of
or profession. Learn to be excellent in your study of the Trustees, the University of Massachusetts Amherst is re-
arts and humanities. Learn to integrate your professionakponsible for “developing the human and cultural quality
knowledge with the wisdom you gain from arts and litera- of life for the region through a comprehensive arts program,
ture. Learn to inquire; to seek new knowledge and vision-and promoting the multicultural awareness and tolerance
ary solutions.The arts and humanities provide the most of diversity essential to a pluralistic, transnational society”
practical education for a life of visionary leadership. (Office of the Chancellor 1996). Chancellor David K. Scott

Adecade ago, General Motors Corporation Chairmanrecently wrote that General Education should “develop stu-
Roger Smith discussed “Business and the Liberal Arts” with dents’ aesthetic sensitivities . . . in such areas as art, music,
the volunteer leadership of The Campaign for The Univer-and literature” (Scott 1996).
sity of Michigan: The University’s mandate is clear: the arts are central

to the education of students at the University of Massachu-

Management itself is an art. The art of management setts AmherstWithin this framework the University of
begins with vision because, whether you are carving aMassachusetts Fine Arts Center provides cultural and edu-
statue or reorganizing a corporation, you have to havecational programs in the performing and visual arts for the
an idea of what you want to create. A company’s com-campus community and surrounding region. Fine Arts
petitiveness and survival depend on managers with Center programs are integrated with students’ professional
vision. education in the arts, and complement their academic work

These mental processes can be acquired in study oifh all other disciplines. The arts also are an important part
liberal arts. You learn to see relations between thingsof the University’s outreach programs to encourage life-
that seem utterly different, to combine familiar ele- long general education. In addition to the Concert Hall,
ments into new forms. You learn to connect the seem-theaters, and the University Gallery, the Center houses Art,
ingly unconnected. In other wordmu learn the kind  Theater, and Music and Dance departments in which 750
of creativity that leads to visionary solutions to busi- undergraduate students enrolled for professional education
ness problemgSmith 1985). in academic year 1996-1997.

Likewise the best teacher, the best doctor, the best pafHE UNIVERSITY FINE ARTS CENTER
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on paper, including photographs by Ansel Adams and sculp-
During the University’s expansion in the 1960s the Trust- tural installations by Daniel Buren, Richard Fleischner,
ees established a full complement of undergraduate andackie Ferrara, Jenny Holzner, Shirazeh Houshiary, Jin Soo
graduate professional degree programs in Music and DanceKim, Martin Puryear, Allan Wexler, George Trakas, Robert
Art and Theater; hired the architectural firm of Roche & Murray and Stephen Antonakos.
Dinkeloo to design a Fine Arts Center, and designated the The William Smith Clark Memorial outdoor sculpture
University of Massachusetts Amherst as its location. Se-garden of cut black steel, granite and bronze marks the home
lection of a building site for the Center was controversial of the first president of Massachusetts Agricultural College
on campus. At issue was which new building should standand commemorates his contributions to agricultural stud-
in the most prominent location, close to the center of cam-ies in the United States and Japan and his assistance with
pus. Today the Fine Arts Center shares with the Universitythe founding of Sapporo Agricultural College, which later
Library the distinction of standing in the very center of became the University of Hokkaido, sister school to the
campus, and thereby “expresses the ideal of interweavindJniversity of Massachusetts. University student Todd
the arts within every other aspect of the life of the Univer- Richardson created this public art site in 1991 in consulta-
sity and the larger community” (Stiffler 1995). Last year, tion with Barrie B. Greenbie, Soichiro Asakawa and Fumiaki
Chancellor David Scott reaffirmed the importance of arts Takano.
at the University: Given the level of student and faculty activism on cam-
pus in 1975, it was not entirely surprising that when the
As we celebrate the twentieth anniversary of the FineFine Arts Center officially opened with concerts by the
Arts Center, we also express the campus commitmenBoston Symphony Orchestra one night and the Boston Pops
to the arts in all their manifestations The Fine Arts  the next, the events prompted a student protest. Backstage,
Center makes a bold statement about how the campusonductors Seiji Ozawa and Arthur Fiedler proclaimed the
views creative endeavor (Scott 1995). excellence of the Concert Hall while, outside the building,
student protesters proclaimed this music “elitist, Eurocentric
The Fine Arts Center is not only the vast building itself, and symbolic of cultural and racial oppression.” It was for-
but in a more comprehensive sense it also is the countlestiitous that the University Fine Arts Center thus grew to
interconnected visual and performing arts events, artists an@arly fruition during a time when students and faculty had
audiences, concert halls and galleries; and professional arisegun to insist upon greater relevance and increased aware-
departments that collectively serve every one of theness of cultural diversity in the curriculum. As the decade
University’s undergraduates, a large share of its graduatevaned, University faculty and administrators grew more
students, and thousands of citizens from surrounding comaware of their responsibilities to encompass the cultural
munities. riches of the entire world. Within the Center, newly devel-
To much of the University and the community the cen- oped Special Programs in the Arts increased the diversity
terpiece of Fine Arts Center activities is the Center Series,of arts on campus.
a diverse collection of performance events that take place The nost conspicuous of these is New WORLD The-
each year in the Fine Arts Center Concert Hall and Bowkerater, created in 1979 to commission and present dramatic
Auditorium. Over the years, audiences have filled theseworks by and about members of every racial and ethnic
halls to hear artists such as Sarah Vaughan, Yehudi Menuhirmninority group represented in America. During its first 15
Julian Bream, Bobby McFerrin, Dizzy Gillespie, Dave years, New WORLD Theater presented some 200 original
Brubeck, George Shearing, Ray Charles; the Kronos,theater pieces on subjects including African American and
Juilliard, Cleveland, Tokyo and Guarneri String Quartets; Asian American urban identity, the history of immigration,
the Drummers and Dancers of Kodo; the Royal Winnipegthe abolitionist movement, and working class life in coun-
Ballet, Ballet Folclorico de Mexico, Ballet Theatre de Bor- tries as far apart as South Africa, Japan and Mexico.
deaux, Dance Theater of Harlem; Broadway musical shows; The first decade of the Fine Arts Center also saw foun-
and many of the world’s great symphony orchestras, in-dation of Augusta Savage Gallery, devoted to paintings,
cluding those of Chicago, Leningrad, San Francisco, St.drawings and sculpture by artists of color. This gallery,
Louis, Vienna and Czechoslovakia. Recently, the Fine Artswhich occupies part of the University’'s New Africa House
Center presented concerts by the Estonian Philharmonistudent residence hall, serves as a performance space for
Chamber Choir and Tallinn Chamber Orchestra, Mariamusicians, poets, storytellers and dancers such as Moroc-
Benitez Teatro Flamenco, and Garth Fagan Dance Comeanoud artist Tarik Benbrahim, Puerto Rican poet Jack
pany. Agueros, and Abenaki Indian and Quebecois poet Cheryl
The visual arts counterpart to the Center Series is theSavageau. The Center’s newest addition is the Asian Dance
University Gallery. The Gallery is distinguished for its col- and Music Program. Events sponsored by this program
lection of public site sculptures and American artists’ works during academic year 1997-1998 include the Indonesian Arts
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Project with Ingurah Supartha; In-Young Sohn Korean (Wayland 1850).
Dance; and Trio Kokoo, with Akikazu, Shakuhachi Master.  The Morrill Act of 1862 set aside Federal land revenues
Adominant theme in the Fine Arts Center is life-long for support of state colleges—some of the best of which
education. During academic year 1996-1997, the Centeeventually were to become the nation’s premier land-grant
sponsored 56 visual arts exhibitions in five galleries; 172 universities—"where the leading object shall be, without
concerts in four concert halls; and a diverse assortment oéxcluding other scientific and classical studies . . . to teach
artist residencies, master classes and workshdpan ex-  such branches of learning as are related to agriculture and
pression if its public service mission as a land-grant Uni- the mechanic arts.” Because of the growing importance of
versity, the University of Massachusetts invites the publicagriculture and business to the national economy and, not
to attend all of these events. unobserved by political leaders, the increasing political ac-
The Fine Arts Center’s Performing Arts Division pro- tivism of farmers and manufacturing workers, Congress
vides classes, private lessons and performing opportunitiepassed the Morrill Act, and President Abraham Lincoln
in music, dance and theater for community residents of allsigned it (Brubacher 1968).
ages, from pre-school children to seniors. Outstanding un-  Two decades later, Senator Preston M. Sutton of
dergraduate and graduate music, dance and theater studeritarshalltown, lowa reaffirmed the case for a balanced cur-
teach in the Division under faculty supervision. The Resi-riculum “so as to provide a general and liberal course of
dential Arts Program organizes experimental and study in which agriculture and the mechanics’ art shall have
multicultural theater, dance and music programs and pera leading place,” so that pupils would “be taught agricul-
formance art in Hampden Theater and adjoining Hampderture, together with such other studies as will give them a
Gallery. This program is located in a high density studentliberal as well as a practical education” (Sutton 1884). Ina
residential area that serves 5,000 undergraduate studenteeal sense, the University of Massachusetts espouses such
Summer at the Center brings students from around the worlé curriculum today—one that combines a “practical educa-
to study with jazz artists Sheila Jordan, Max Roach, Yuseftion” in each student’s selected major and a “liberal” edu-
Lateef and members of the Billy Taylor Trio in the Jazz in cation as defined by the General Education Curriculum re-
July Workshops in Improvisation. During the school year, quired of all undergraduate students. At issue is a reexami-
public school children and their teachers travel in caravansation and redefinition of the goals and content of a Gen-
of school busses to the Fine Arts Center to attend Concerteral Education Curriculum to prepare students for a life-
for Young People. Other thousands of children participatetime of learning in the twenty-first century.
in the University's ARTSTART Partnership with the Public
Schools of Springfield, a nearby urban center. This pio-THE GENERAL EDUCATION CURRICULUM
neering program shares Fine Arts Center artists with ecoFOR EVERY UNDERGRADUATE STUDENT
nomically deprived children from the inner city and helps
the arts become part of their everyday lives. The present General Education Requirements for Univer-
sity of Massachusetts Amherst undergraduate students were
THE LAND-GRANT MISSION OF THE UNI- approved by the Faculty Senate for implementation in Sep-
VERSITY tember, 1986. In the enabling legislation, the Faculty stated
that “every reasonably well-educated person must have
The American movement for land-grant colleges followed some appreciation of literature and the arts—fields of ac-
closely the publication by Charles DarwinTafe Origin of tivity that explore, interpret, and evaluate the life of the
Speciesand the increased emphasis upon the role of sciimagination” (Office of the Provost 1995). Among the
ence that followed. The traditional liberal arts college in guidelines adopted for the new program were the follow-
America, modeled as it was upon European traditions, hadng:
been criticized early in the nineteenth century by Thomas

Jefferson, who proposed to found a state university in Vir- General Education should enable students to learn how
ginia, completely public in financial support and capable natural scientists, social scientists, humanists and per-
of teaching advanced studies in botany, chemistry, zool- forming artists think about their disciplines and how
ogy, anatomy and agriculture (Jefferson 1800). In 1850, they view their work in relation to both history and
President Francis Wayland of Brown University asserted contemporary society. This means that writing and
that we had in this country “one hundred and twenty col- problem solving are the norm rather than the excep-

leges, forty-two theological seminaries, and forty-seven law tion and will be reflected in the evaluation and exami-
schools, and we have not a single institution designed to ~ nation procedures.

furnish the agriculturist, the manufacturer, the mechanic,

or the merchant with the education that will prepare him  TheGeneral Education curriculum has four principal di-
for the profession to which his life is to be devoted” visions: the Social World, the Biological and Physical
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World, Basic Math Skills and Analytic Reasoning, and
Writing. These divisions reflect categories of knowledge
rather than departmental boundaries. There are three cur-
riculum areas within the Social World: Arts and Literature,
Historical Studies, and Social and Behavioral Sciences.
Students must take six courses in these curriculum areas,
distributed as follows: two courses in the Arts and Litera-
ture, at least one of which must be in Literature; one course
in Historical Studies; two courses in the Social and Behav-
ioral Sciences; and one additional course which can be from
any of the Social World curriculum areas. All students must
take two courses that carry a Diversity designation; one or
both may also carry a Social World or Interdisciplinary des-
ignation, or they may carry only the Diversity designation.

TheArts and Literature.

The arts do more than imitate life; they interpret and
explain it. The Arts and Literature area of General
Education is made up of courses that consider the pro-
duction, performance, function, and aesthetic evalua-
tion of the arts—verbal, visual, aural and plastic—in
relation to one another and to the societies that have

in their lives and in their careers. The Writing Pro-
gram requires (I) a writing assessment test, (2) comple-
tion of a freshman writing course and (3) completion
of a junior year writing requiremewntthin the student’s
major departmentlin addition to the required courses
described above, writing should be incorporated into
other parts of the undergraduate curriculum. In addi-
tion, departments are encouraged to offer fourth year
elective courses that include advanced writing in their
disciplines.

Interdisciplinary Courses.

The General Education curriculum is organized within
the existing disciplinary structure of the University.
Some faculty, however, have interests in offering ex-
perimental, multi-disciplinary and issue-focused
courses, and some students are interested in taking
them. Students may satisfy up to three of their Gen-
eral Education requirements (except College Writing,
Basic Math Skills, or Analytic Reasoning) by taking
interdisciplinary courses.

and will produce them. Courses in the Arts and Lit- THE ARTS IN THE GENERAL EDUCATION
erature area of the General Education curriculum OF EVERY STUDENT

should be designed to provoke comparison and criti-

cal acuity, and should encourage verbal expressionMore than a decade ago, the University of Massachusetts
through writing exercisesThey may provide partici- Amherst established a bold new General Education curricu-
patory experiences such as projects, performances, andum. In response the Fine Arts Center developed the
attendance at plays, concerts, galleries,,atlthough University’s first interdisciplinary General Education arts

courses aimed primarily at performance or the learn-course,The Lively Artsin this course, more than twelve

ing of a skill do not qualify. percent of the University’s 17,000 undergraduate students
Social and Cultural Diversity attend lectures and small group discussions by experts in

Students must take two courses devoted to the stud
of diversity in human cultures and societies. Itis im-
portant that General Education address the complex0
ways in which societies and cultures differ from one
another because educated individuals should be guide
by attitudes that value cultural differences. Courses
satisfying this requirement shall reach beyond the per-
spectives of North American culture and the Western
tradition. They may focus on the peoples of Africa,
Asia, Latin America, or the Middle East; the descen-
dants of those peoples living in North America; other
minorities in Western industrial societies; and Native
Americans. Since sensitivity to social and cultural di-
versity is advanced by an understanding of the dynam-
ics of power in modern societies, courses that focus
on the differential life experiences of women, minori-
ties and the poor also come within the scope of this
requirement.

Writing.

The purpose of the writing requirement is to help stu-
dents acquire the skills they will need to cope with the
writing tasks they will perform in their academic work,
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fach discipline, and experience live performances and con-
temporary exhibitions. The course is writing-intensive, and
ffers a class for University Honors students. Citizens out-
side the University are welcome to enroll. Our goals in
&ﬂanning and teaching The Lively Arts are to help students

Table I. Enroliment in Arts General Education Courses

Course Enrollment
Introduction to Music 761
Introduction to Theater 596
Introduction to Visual Arts 523
The Lively Arts 515
History of Jazz 257
Renaissance to Modern Art History 209
Ancient to Medieval Art History 191
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gain an international view of the arts; to teach students toeral Education arts coursenese enrollment figures exclude
better appreciate the social and cultural differences of othspecialized courses for students majoring in music, dance,
ers; and to prepare every student for a lifetime of under-theater or visual artsThe following General Education arts
standing and enjoyment of concerts and exhibitiang; courses had the highest student enroliments (Office of Aca-
where in the world. demic Planning and Assessment 1997):

Inthe University’s undergraduate General Education cur- The following data (Table 2) show the number of classes
riculum, Arts and Literature are complementary disciplines; offered and their enroliment for each “Area of Knowledge”
every undergraduate student must complete at least two suah the General Education Curriculum (Office of Academic
courses. Of 1,235 instructional faculty on campus, 313—Planning and Assessment 1997).
the largest number of any school or college—teach in the
Faculty of Humanities and Fine Arts. The number of gen- . . .
eral education arts classes, taught for undergraduate stuThe Professional Education of Students Major
dents who are not majoring in the arts, underscores the cerind in theArts
trality of arts in their education. In academic year 1995- The Departments of Art, Music and Dance, and Theater are
1996, professors taught 248 classes in Arts and Literatureadministrative components of the College of Humanities
of which 79 (32%) were in arts disciplines. Enrollment and Fine Arts. These arts departments offer the following
data show that 5,111 students completed at least one Gemlegree programs (Office of Institutional Research 1996):

Table 2. General Education Curriculum Data

Enrollment Area of Knowledge Classes
13,003 Arts and Literature 248
6,247 Historical Studies 101
19,150 Social and Behavioral Studies 218
18,712 Biological and Physical Sciences 162
13,413 Analytic Reasoning 288
3,804 Writing 166
3,121 Interdisciplinary 46

Table 3. Arts Degree Programs, College of Humanities and Fine Arts

Degree or Program Degrees Offered Degrees Awarded
Department of Art 109
Art Design Bachelor of Fine Arts

Master of Science
Art Education Master of Arts
Art History Bachelor of Arts
Master of Arts
Studio Art Bachelor of Arts
Bachelor of Fine Arts
Master of Fine Arts
Department of Music and Dance 42
Dance Bachelor of Arts

Bachelor of Fine Arts
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The following data show student enrollment in arts depart-tutional Research (1997).
ment majors during spring semester, 1997 (Office of Insti-

Table 4. Undergraduate Student Majors in the Arts

Department Class Standing

1 Year 2 Year 34 Year 4t Year Other Subtotal
Art 54 67 119 126 11 377
Music and Dance 60 57 55 55 9 236
Theater 38 39 31 32 1 141
Total 152 163 205 213 21 754

ORGANIZATIONAL CHANGE ON CAMPUS ate student pays $77 per year. Total support in 1997 was

$1,560,000, nearly 50 percent of the Fine Arts Center’s

TheArts, 1975-1997 annual $3,279,344 budget.
By 1975 essential groundwork for the arts on campus al- The established pattern of shared governance among fac-
ready had progressed for more than a century. The Comulty, students and administration has facilitated the devel-
monwealth established a Fine Arts Center on theopment of the arts on campus. Students participate in all
University’s Amherst campus in 1975 for both educational levels of University decision-making, including the Board
and public service purposes. In reality the Center initially of Trustees. Massachusetts Senator Stan Rosenberg, while
focused upon presentation of public concerts and exhibi-he was a University undergraduate student, observed that a
tions. Student attendance was modest; by 1979 studentsniversity arts council “shares responsibility, as part of an
constituted only 20.4 percent of the audience. Student memeducational institution, to contribute to students’ develop-
bers on the University Advisory Board complained that in ment of skills for future citizen involvement in the arts”
only four years student ticket prices had doublBe.ci- (Rosenberg and Lynch 1979). At present, the University
sions that followed established a new direction for the Fine Arts Council is comprised of equal numbers of faculty, stu-
Arts Center and laid groundwork for a change in the pre- dents and staff. A University Advisory Board of students,
vailing culture of the campus regarding the arts. faculty and administrators advises the Fine Arts Center, as

The e Arts Center proposed to the UndergradSate does a Friends Board of Directors drawn from the busi-
dent Senat®ents and Fees Committaenandatory Per-  ness, academic and political leadership of surrounding com-
forming Arts Fee of six dollars per year, “for the purposes munities.
of subsidizing ticket prices for students and subsidizing the
cost of technical services to student sponsors of program$ESIGNING A NEW CAMPUS MODEL FOR
in the Concert Hall and Bowker AuditoriumThe Center
promised to offer half-price tickets to University students GENERAL EDUCATION.
tickets for all Fine Arts Center concert$he fee was ap-
proved, and yielded the sum of $I126,000 to support the artsThe University of Massachusetts has embarked upon an
on campus. intense period of organizational change. During 1997,

The positive change in students’ perceived “ownership” Chancellor David K. Scott initiated a multiple-year rede-
of the arts on campus became as important as the fundsign of the University’s General Education to better pre-
provided. During the first year, student attendance at Fine pare students for leadership in the twenty-first century. |
Arts Center concerts nearly doubled, from 22 percent ofam pleased and honored to have been asked to direct this
the audience in 1979-80 to 42 percent in 1980&8tian design of a new model for our University and to chair the
increasing number of students began to participate in thdJniversity Task Force on General Education.
Center’s classes, workshops, residencies and internships. Integration among arts, humanities and sciences and re-
Over the years students have voted to approve each fee inmoval of barriers between liberal and professional learning
crease requested. At present every undergraduate and gradoave been central to the University since it opened in 1867.
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The University of Massachusetts is one of 60 land-grant  Sources of resistance in the academy are legion. Many
institutions founded by the Morrill Act of 1862. The real- are deeply rooted in the reward structure, while others are
ity of fine arts in the University is firmly rooted within the associated with the conflict between individual faculty cre-
land-grant mission of integrating theoretical knowledge with ativity (research and publication) and organizational prod-
practical applications of that knowledge, providing accessuct (education and societal service). As Demski points out,
to this education for all who would benefit from it, and in- “The informal organization exerts a strong influence on

forming a broad and changing public. members; groups are particularly effective at policing de-
In May,|1996 the Office of the Chancellor publish&tta- viance.” Both the problem and the promise of monumental

tegic Action at the University of Massachusetts Amherstorganizational change lie in an effective combination of

FY 1997-2001: Towards a Commonwealth of Learnitey, leadership and culture change among the complex struc-

signed to provide a philosophical and fiscal framework for ture of activities, goals and people—faculty, as principal
the implementation of strategic planning that has taken placeleterminers of curricula; students, whose education is the
during the past three years. Strategic ActionChancellor principal organizational product; and administrators, le-
Scott proposed major financial investment in “Teaching, gally designated to implement the Commonwealth’s pre-
Learning and Curricular Reform.” We appointed the Uni- scribed goals for the University.
versity Task Force on General Education to study the is- The University’s comprehensive review and develop-
sues involved, formulate a plan of action, test and evaluatenent of a new model for General Education will be col-
proposed initiatives, and assist in developing a new Uni-laborative throughout. In order to underscore the centrality
versity model. of faculty in this curricular matter, the Chair of the Task
The Task Force met for the first time in December, 1996. Force on General Education requested and received unani-
Chancellor David Scott challenged faculty, students andmous endorsement of proposed procedures and task force
administrators to consider several principles to guide theirmembership selection strategies from the Faculty Senate
deliberations (Scott 1997). General Education should: Rules Committee. Task Force membership includes the
President of the undergraduate Student Government Asso-
Provide students with a sense of the inter-relatednesiation and the Executive Officer of the Graduate Student
of knowledge, especially the melding of liberal learn- Senate, both of whom helped select student members. The
ing with the professional, technical, and specialized Council of Academic Deans and the Advisors’ Council have
knowledge of the major. provided advice and made suggestions. The campus news-
Encourage the development of the skills of critical papers,The Daily CollegiarandThe Campus Chronicle,
analysis and the use of such multiple modes of inquiry have helped task force members inform the academic com-
as scientific, artistic, literary, and information technolo- munity.

gies. Zelda Gamson and colleagues recently published find-
Develop students’ aesthetic sensitivities in such ar-ings from a study of colleges and universities undergoing
eas as art, music and literature. organizational change in general education—providing what

Graduate students whose years at the UniversityGamson described as “a few warnings and many sugges-
have provided them with the knowledge, skills, and tions to help you navigate the waters” (Gamson 1997
perspectives that permit the pursuit of multiple careersRegarding the differing degrees of success achieved by these
over the course of a lifetime. colleges and universities, the authors found that “colleges

Graduate individuals with knowledge, skills, and that were successful in reforming their general education
habits of mind that will enable them to contribute ef- programs . . . expected conflict and were willing to com-
fectively and ethically in an increasingly interdepen- promise, encouraged an open design process, prepared for
dent worldand with the imagination, motivation, feel- implementation and for program evaluation” (Kanter 1997).
ing, and spirit necessary for a life of learning beyond The authors emphasized the importance of careful planning:

the formal classroom o ] ]
The very process of designing, approving, and imple-

The first task in developing a new model for General menting general education programs—carrying as it
Education was to define an organizational model for ef- does so much symbolic, organizational, and personal
fecting change. Techniques for implementing change in a meaning—inevitably engages most academic divisions
complex organization are well documented (Demski 1993). and departments. So central is general education to a

Likewise, the organizational literature addresses ways in campus’s identity that an institution’s approach to
which the “culture” of an organization affects the success changing it tells much about its past, present, and im-
of change strategies (Lorsch 1986). Daniel Katz and Rob- mediate future as well as its weaknesses and strengths.
ert L. Kahn have identified sources of resistance to change  In the end the process of reforming general education
that are applicable to the university setting (Katz and Kahn in a period of scarcity and uncertainty reveals a
1978). campus’s capacity to act as a responsible community,
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to make necessary educational change even as it tendsg are not at odds, but actually complement each other.

to the needs of its members. While society needs people who can perform specific tasks
well, it especially needs people with the intellectual agility

REPORT FROM THE TASK FORCE ON that allows them to learn to do many things well. The most
GENERAL EDUCATION productive and satisfied people in the workplace, and in

life beyond the workplace, are those who are able to absorb

o new ideas, feel generously, and express their opinions with
Statement of Goals, Outcomes and Princifiiestask force passion, precision and civility. General education, accord-

voted those changes to its report at the meeting on Novemingly, should foster understanding in many disciplines; it

ber 6. 1997 should include study of people unlike ourselves; and it
The main goal of General Education is attaining the  should lead to fluency in the arts of communication.
foundations for lifelong learning. What further outcomes Besides its practical implications, general education is
does this goal imply? What characterizes people who coulcessential as a way of encouraging human beings to develop
be said to have learned how to learn? a lifelong love of learning. Over the years, students have
They have sufficient breadth of knowledge to engage inexpressed their need to try out unusual ideas and to search
more directed study in any number of fields. for a coherent philosophy of life. The General Education
They are good as a wide varietyrobdes of learn-  program is designed to encourage this search for wisdom.
ing:
O Reading, writing, listening, speaking or discussing CONCLUSION
O Learning independently alone
O Learning cooperatively with others The reality of the arts at the University of Massachusetts
O Learning by acquiring and understanding existing Ambherst is that they are part of the academic life of most
knowledge students. The arts are full partners in the general education
O Learning by working out ideas of their own of undergraduate students for their global lives in the twenty-
O Learning by self-reflection and by examining their ~ first century. The arts also are vital components in the
own thinking and learning processes University’s role as cultural center for citizens.
O Learning by entering into the points of view of other InJuly 1997, | had the great pleasure of meeting Norihito
people and other cultures Tambo, President of Hokkaido University, during his visit
O Learning by engaging in action in the world; com-  to the University of Massachusetts. In his address to Chan-
munity service work cellor Scott and members of the University Task Force on

O Learning by exploring relationships between disci- General Education, President Tambo stated:
plines and modes of learning

They are also good at a wide varietyrafdes of The next theme of General Education will be symbio-
thinking: sis between nature and human nature. Education for a
O Historical inquiry global environmental age must be interdisciplinary, and
O Scientific and quantitative inquiry must start from the general studies theg General
O Humanistic, interpretive, imaginative inquiry Education. After one hundred years of departmental-
O Aesthetic inquiry, especially the appreciation of and ization in higher education, we are not merely seeking
participation in the arts improvement—we are seeking a revolution!

O Ethical or value-based inquiry

These abilities alone are not sufficient; the decision to At the University of Massachusetts Amherst we eagerly
use them is ultimately up to the individual. Nevertheless,join this revolution.
the wisdom and desire to use these abilities for lifelong learn-  We all have been impressed by President Tambo’s edu-
ing characterize the ideal University of Massachusettscational vision, and especially his sponsorship of the out-
graduate. standing International Workshop on Higher Education or-

When it opened its doors to students in 1867, the mairganized by the Research Division for Higher Education,
purpose of Massachusetts Agricultural College was to trainCenter for Research and Development in Higher Educa-
farmers but also to educate citizens—human beings able téion, Hokkaido University. We commend the Chairman,
appreciate the complex knowledge of the day; leaders whd’rofessor Kazuhiro Abe, for having organized a conference
could not only make a living, but also participate actively that was stimulating in content, graciously chaired by Pro-
in the whole fabric of society. The curriculum included fessor Abe, and perfectly organized in every aspect. We
three hours of daily labor in the fields, and classes in thethank the members of the Organizing Committee and Ad-
humanities and social sciences. visory Committee, and the wonderful group of students

As we plan for the twenty-first century, the faculty con- who assisted throughout the conference and added so much
tinues to believe that general education and practical train€njoyment to our participation.
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| amgrateful to the many citizens of the beautiful city of Office of Institutional Research (1996), “Factbook 1994-

Sapporo who shared their kind attention and stimulating 1996.” University of Massachusetts Amherst

questions during the Saturday session, “University as theOffice of Institutional Research (1997), “Admissions and

Culture Center for Citizens.” It also was my great pleasure Enrollment Report Spring 1997 University of Mas-

to discuss the reality of fine arts in the major research uni- sachusetts Amherst

versities of Japan and the United States in partnership wittOffice of the Provost (1995), “General Education Require-

my distinguished colleague in the arts, Yasuo Harada, Presi- ments.” University of Massachusetts Amherst

dent, Hiroshima University. Rosenberg, Stan and Lynch, Robert (1977), “University

Thank you for offering all of us the opportunity to par- and College Arts Councils: Some Alternatives.” As-

ticipate in this International Workshop. At your sister insti- sociated Councils on the Arts (Fall 1977)

tution, the University of Massachusetts Amherst, we look Scott, David K. (1995), Letter to the campus, University

forward to further adventures with our colleagues at of Massachusetts Amherst, in Stifler, John R. (1995).

Hokkaido University. The Fine Arts Center, University of Massachusetts

Ambherst, 1975-1995University of Massachusetts
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