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A/NERTIE, BIEEEE (SLA) MMEEOMTHEICERINTE
7o TSLABFRIEBZESHRER AR T 200, H5VITHEEOBST
DICHAEZFIRET 5D, L) RED T, Krashen @ SLA 7V
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e L IZ 2 LT EE % ‘practical knowledge’ %KD B H MO HE DE
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1. BEOEER
E_EIEEE (SLA) EEFORENFRIEE S ARG T CH 5,
HEROHWNTCOMFEECTRES O M 2, Ellis (1985, 1994),



Larsen-Freeman and Long (1991), Gass and Selinker (1994) & &9 %&
NS EO ML HAICBIT S BEEEL L TOHAEO BB,
DFATL . ZOFFICBIF AFERRIEEEBEN CEFE L ITER
Tl %\, F 7o, Ellis (1997) O X ) IZHB O % 4 b ViZ Tsecond
language acquisition) Tld7% { BEEED TSLAy DN B I — AN H D
L. OTEIHEERE LT—ALDL LIBD I TH A 5,
CDEHI, FEBED ST LVSLARTH 5205, 72072 5304F13
EOBEWEE LA S 2 hWECIIEERT, FME L THLENZEED
CRIPERVCEREEDLELEERV, KA L -FHERTIEIRE 22
SN GBERIEEL, FNEEED ) B CHEARH LVERSRHA ST
WS, ALY SLATETRIZFDO L) R LM ERLIHCE
Ty, E512, &b & ZOFEBNRSE T, BIsEsE - BisEsEEo
B AEES S IZIALTWT, Ihhs BIET & Fak4s K/ ER R
THHECIRRICD B, O L) RMEOVO LD, TSLA DEFKSLH
NI 72 DAy WV REH R PITICH LC, BFEEEOM T —8L
RS WEVI T EThA, BTH, TlLd > L HBEICHERmSNT
WA O oI, TSLA BFcid s S EEIR ) AT A 25,
b ok BARMIZIE, TSLAMIEREFEOBRG TOIRHLAIRE T 507D,
W) BAREHEICELLIEICE S THEELZMD2INS S, SLA %
MR+ 2 EIIEESE, DHSHEE. 2 0ID0HEE, BHEF 2 CHE
THNRSBHZEM LTI L2500, HOELSHCHEREHR T
WEE, HAVEEEERO TSI AIEG L TWwAENSVI-D, H
COET — < HWEBNLRBEBEONELELR YA F—ADNEL kb, b
LR EBBTORAYAHEIIBENTIONBHICBI AR To T EE
bWVEY, 29 TEVEATH, HCOWERESBS TCOHEFICICHT
BE (BBWIZTEZFIICARR D) UHBIIVWBEEDIE WV, HIIETEEL
e - ERONSE & T 5 SLA % & SREEIRIE. THE OFiREiH % HiE
T AL VETBEECE-TWD Y, 29 vio 2EBRNRE/EL &
2, KR TIXSLAMEEL ESHEEF L OB Y EVICOWVTOME
HEETR-EELETLE DI, FAPERAL HREOHELMEICE DD
FILTRBT 205 o ThIZVWERD,



2. SLAWREETEEHE — Krashen @ SLA TR

F9., 22— 4|2 SLART (Second Language Acquisition Research
and Teaching) ¢WIAIA Y ¥ —F v bORX—Y 7Y 2 MZEHIN/Z—
BEOBREIELEIC, SLAMREEEROBESB COIHEARE LTwa
Py EWOBIENREIRILSN TV, % R TWwI ), Mike Sharwood
Smith (1996) XA A b ~OFEAET, TEE SLA L\ )RV ESE -
NERBHFE L ED 2 L) RILKRENBRE ShD L) 12k oTWBD,
CHIFEREFEOEBERETNOLOEMENTRLE L, L3R —ALDL
L2 Twvs SLA L) PRI L ELREE 2 (, SLA TORRZID
A+ 2B, SLA &[XB) LT ASLA (Applied SLA) EERNETH 5
EVIEFOREE L, MBOREZRNOEEELFH TnE, ok
Fid o, HICEEEORMAD S SLA 2L Th b EDZ
NEEE—IZLTWw5, HlZIE, Lynn A. Eubank (1997a) & "#ix kb
LTVWEBHME D 5720DICSLA R L Twb0OTIE R, 72HHEIC
SLA % BB L 720 as 7o iZiige L T b D72 ki<, Kevin Gregg (1997)
b TSLA O BERFFZOMIZH 5/MEFEDFRL (mental representations)
#FEHT LI ETH- T, 0L B E SBHIFOBBRIEIARENIH
BrbOTHEH, EEHL TS, HEEL, HFEPLEYY -7 LF 1D
REFENEE L TVEEPVL LI, EEEF ELTHENLE
FEEOBERESFHEL L) L LT Wwh, Eubank % Gregg 12& » TIEE
TEREOT- Y TCEBLEOERE T AMT A I LN SLANELOTH
> T, BLEREROHIIED S EHEIIE, THONFEOFERRE Y »
R LA—VOER, TENODOEEX EIRRLPEVIBBELLTL
LNV L TR O LB, EERET BRI EVHIHED
SLATFZEIZ & » CRFHBEEN E 2 2T Ch L, HELFHRHI 7%
WELERETH o/ T, SLA OWIEEZ TP R ICHE
TOEEHEDIBHLZERENLDIIFHENT, LEEEIEI»d LA
QRN

T, ZITERULBNTWASLA LB FNTH A2 LITSTHEIC
BUVEFHBIES D, TNTH SLABFEEIFZEOERIZE L, TSLA
Woe L ETEEHIZIIMEO 7 4+ =V Py EFEEL TWAEDITTIE RV,
& OEREROHE L, EWVIZMELE) L) alA 2 ERT A%
T 5% b7z, Stephen Krashen 8% DfLFETH %, Krashen &5 2 i,



QU IO KELEE 25 2 /2 SLA @ T 7 ) "nput Hypothesis

(Krashen 1981, 1982, 1985) & #M i HFHHE R & ¥ 5L "Natural
approachy (Krashen and Terrell 1983) OIRBETH Y, HEAEHF D
SETH, BERKEFRLLEHWSENTWS TL 9 T £, (Tohsaku
1994) &) HOBHEZ Krashen OIFFROZEVFER RSN D, LK
DA Ty FHEE (T, SEZ2ETIICERS L) IER O &S
HHED) BERLNTEFE2EELZOTHA ) Do WAWAEEPEZ LN
LA, BELREZERIZ, o SLA BHBISREREE I N TCEHL4D
SLA Bigs L B2 0 HBOEFHML SLA FRICKRD Tz b 0—EE
B - FHZ T T CEBROREICR O BAEN 25 —% BB
REHEOGVWETHHERBCELRTRELALZILILSHEEAH, TH4ED
BEOLALEDALETECLANLVDOAL Ty PERKEICSZ 2 S\
L TREQHEET AV — % TIFAZLIZL o THEBOMRT LTS
Vi S o BRI R T BN AT £, FRFEANAY SLA BRI LT3R
BIHLAEIRETLLTEILWEHFL T b DI E b a2 > 72DT
BB, B < &b Krashen LRI SLA BEI121d, HEHOFELMHEE
KEF o B FYI b OTREBHB OB —FILS FANH LTINS,
HoOMFERREIROBPHOFEEIIE IR o TELTIENTELD
A, &> “Monday morning pedagogy” DIV izxf LT, BHEZ [E
AHLEDRbOE RN oD THE Y,

ZO LD IC8UEMICIIFEFEHM A Lk L ULE O LR, By
# - 72 Krashen OMEFTH 545, FIFFIC SLA BIFEE D & DRI HH I
ManTHY, B121F Gregg (1984) 1E, acquisition, learning, affective
filter. comprehensible input & V> 72 Krashen D Fa % 8§ 5 construct
BB EREOT IR ENTBLT  BEOT LR T —F B RIMLTEY,
LTd THE, LIEREZLOTEZVY, FRCL bbb T, fl2IE
learning & acquisition ZE7%2 0, FHFEFZEBILE LDV BLVEL VoM
WO e % 8T w5 & L, $7- Larsen-Freeman and Long (1991) 13,
affective filter 1213 U F % Krashen DFEFIIMARNRE L B RIS E E
ZVERERLTwWA, EROSLART YA MIBIF S —EDERTDH,
Eubank #% Krashen & TBFHEDEY, LA THH LW#EL S T —5D
Hol,

Krashen @ SLA EFNVO 7T M & 4 7235 2 MO ZE (McLaughlin



1978) PSHBL THSBR20FEDOBAPE L Th B I b b T, 4
ZICFEAROME S ER SN TV HEEIL, SLAR L B EHBEOH
sﬁtbéﬁﬁwﬁ#wwuk%%—%%ﬁ%&$mféé FBRERE
BEOEELWEL L TWAETHELTWAELDIC, MERELZVED
DL DO TR b Bbdth 7255, EE i%@)iﬂf&;é BB
LOEHERTH HAFEESLFREOEREOEDT 2T, £ e dEiT
550, MEBEETLPIIOVTIE, BHOBEEIZIER O FHEH
BLTW5h, SLABIFEEEDEZ S ASEREL TV A D SLA Ol - FBHT
HYVEHOBETH L), BEIBEHFROTCBEDIETb 2 TF7 774
BN, ©F ) BRI “Monday morning pedagogy” ~D 7z D TH
%,
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Krashen & [A]F§ ETERE EREEEIR IR R ER 52—
T SLA Hf#ﬁé@%/{ }\ M5 FE LW 2 2T 2@ SS ) —2dh b,
ACTFL (American Council on the Teaching of Foreign Languages) D¥EE
L 7z proficiency guidelines (JAFP G, 21, Omaggio 1993% &) T
HbH, Z 0 guidelines F50FEMRIKE D FSI (Foreign Service Institute)
THESNINZEANG L LR TRIVEZFMTLAr— i d i
{Hh, W oHm, b, FLCESEEE S lnnuﬂ‘%lﬁ%&@ﬁf&’\
EEEL T EEBEONEBREHES - B - 5t - EOHEERICOW TR
MENTVD, ZOP GIZWEREEZT T { HEFEEZ TR I LK%)@%)O
< B, HE (1986, 1991) <#fH (1990) HiZX o THAIZH S
WEMITAL L HAEBHFRCTH, FIHgELlIET 5 0PI (Oral
Proficiency Interview) &MHEN B EEET A MEE FRICEAICFH é nas
XAk o7z, T O proficiency EE) D& i?OiﬁX Bz
=h T4 7T Tu—FE EEFRoSHEYHE %i&thwé#
FNEEL 7‘@?’@%@%5@@fo§?73’2§5‘23‘% CEEEE LS TE
NER) ORBFEERIV X270 IBBEELIILTLEHTHL LIER
BIEpTELY,

FOLILEEFOFEEBRTAE LTPGIEETN, £ HICE
BHEOF— I MTRITANLGN, TEHEEZER L Tno/zDTH 575,
5 T, Krashen {2335 5/50 2V FEFEFTT 500 L 12, £ 0EE)S



B L 72804 2 A2 5% O SLAFRE S DREEZZITLH 2 L
Im 7% B, E4HE & LT, Van Patten (1986). Kramsch (1987).
Bachman (1988). Shohamy (1990) 5@, P GIZHEHRME SARIL,
SLA IO M ERRFEN LT — 7 IIETOTTEDNFo72d D TR L,
EBOBMELETEEREOBRERMT 20 TER W, £y b,
Bachman (1988) @, KEFENOUEL A ¥ ¥ ¥ a—DFENRFASNT
W3 EWVS b o, & 5121 Lantolf and Frawley (1988) @, PGl "B
B BRI TE TR - EHEMODIIOHNTVA, &)
bOxHHY, INSORHOBREICH SO, PGB AHERLE
b=z 5 EERES (proficiency) @ construct % FHERMEIIRE LT b
HETREZLVIBLVWAERTH 2, 20 L) 2HHIIHTT S
proficiency JEEIH » Kaw & L T Omaggio (1993) &, PG EH FTEE
Y FOBM»LEERNEZERLEAET 2720102 bNzbDTH
Y . proficiency DEBIEBR CTLEBEFETHI R, AN X2 T LR
I NAEHETHIOTHI L, PG T AL OHHIE
proficiency & \» 9 MiFEV L AR S R S N RET L LDk
T,

Z? X912, Krashen @ SLA Bl & ACTFL OEEENTEEDOER L P
GuREAOREL o7 2 L2k b, HICFOWHBELEIZHAEDRR &L
FAHOESIC LY BB OESEE A P LI R EE LT
SLA FFge7 513, BB R EROKU, EET 57— 5 ODAER KL
Bt VR AR FRE LW A R 20 Th B, ZOZOOEFIISE
XN B LT, SLA BFgE & BEEIEAH ICHEN, B2 R e M
LTEALRELTLLEVEY, LArL, MEERCEZSFEO 7T =
v aFUEbLOERET A T4V RTHY, BHELERZRDOILTH
WHIZF G269 CEFEENRLETH LI LEEN THE, TITRD
BT, MEOEROTREEESH L0, dLdbLTRE, TRIEFED
IR CERINLOPIZOVTIE L TAIWERS,
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SLA ffgeid, EAEOEPL LM LICtEvy, BTHIO SLART U A MIZB
UABRBIIEMEINE LI, ELEEHELOF vy TRIRFTLE -
72X 3 E 2 BH5, TT O SLA FFZEAEE D SLA I - TERREMR O



WEE - BAEZ 2 B L CW B b Tlidh v, B2 13, EAIE O SLA BF
FABATHTIREBEINZ L) I2b » EFRBHEIRITLWVWAY v A% Lo T
w7z L, BAET S, focus—on-form @ B 38 (B 2 1E, Doughty and
Williams 1998, Ellis 19970 % 2 % 2H) ISHHEE~0HEZ L HE
WZANTIRED SLAMEDAERSITH ), BEIEE>TLEF-72SLA
WMo L EEHRPAFOEOEE LB Z B0 AW EEIENH 5T — <D —
BleER D, 720 HEEBB LS L Lz SLAERIZOWTIE, /5
FD% N, Ellis (1997) OEERTLHHMBICSHEBEOEHAL BiET
technical knowledge # B3 A2 & Vi3, MEMN L HAREBOHZE~D
755 practical knowledge 2 H#E T A2 BMAI L TWA L E L 5,

BERIZBVWTHEOERPER SN 2o 72 BEAD—D2& LT, SLA
WFFEIZ B3 2 1EMA S E W 2 & BAERE~—H 925 2 5T & 72 FE)S
EFoN b, SLABIREBEORM L TS NAHEMEL U752 T H5W
KRS TWABRIERHEM L VO BRSF 2123 d 2, 8512, S
EVIID o b RELZMRBMADFTRL EFHERD - EIEHTH 2,
Bickerton (1983) (2 XU, BRWEBEFECTELEFT VL, TTE-
BEEOWIAEZEOMTT A S, X512, E—SEYENR., £ 5Y
BIFE L M4 12D TRT, RRMICE SR~ ZITEESNTE L
W, MIETHE, BTEREEIES TR, OBBOBRBEOZITIE LD,
HaPERDL TRT T, REFHET NV EFH> T ARIEEEDH
xR LTELDITHE, INTIREENE L SERITOHEGZE VD
BN ZIREBICEEENEELEL 252V, FILWRELEHT 270
WWERAZE) L2ownwnrizs g,

—ODFF%EIL, Tarone (1996) 59 L 912, BB OHMA SLA O
ETNREHOBFEICEDLE2 7 —ATH D, HbHEFTAREHSTFEE
7B DR ARG TEATHLDO P2 RETLORBEIIT LTI+ — F
Ny 7T BHET, MIREDSHM~NE V) —HFMREELZFT B, LD
BT 2 AR AT L C o RS E TN, EEHT CHVD
CBITCE ZIE, focus-on-form DFFEIZ X Y WEHIFIZO>WTHEL DK
AHPRBENTVED, INODRHE T OBEIRIE LEA IV 5
DM L LHFOHETH 5, FHEEOE _SEOEE - ZEI LR
TRRBENTAFEFHOBY 1ZH 200, BohnETRITEIATE L &
DD PELTHREBILM P> T T+ —FNy 2252 2 E¥E%475 2 &



. SREERICHED L EY HOBERHEOMEE R OBIE, &v
A —EDFEDY 1 7 v TIRBLOWEE, OBRICES5T5Z L1242,
e L BIZ O E O BN EROERIC OB B2 bIT THbH, DI L
EE 50, BFEEED TR T o TL A OREREFS TWIERDT T
O —F % IR 57201213, SLARORCSLERTAHBTE B
B AR E D B, SLA BIROBNAIC S8 U 2RSS0 A Tl
COTHRICRAZ ERERT B, /2, SLATEF OB b HUEZ
SHEHMEORE S, UHNISHEHIE L SLA 2P DL TR R TW/zhE
FeE b R EAF S~ OISH OB & F¢, FEONEE T 2T
WA L @R ST, RARCESGLERRE THOOMIERRD %
BARLEL DETEFEREICRCL) REELEL) LB LA
R\

WHEEH XN T 5B action research (AR) dWHEDOEBEL #7§ AW HE
HAEWDTVE, AREHFTBOFSHECEMIc R 7y afve L
TORNEEREOHE25 2 AHME LTHET - 720 0T, BB OHEH
bo¥IZ FoBA, MESFZHRRELBRLLIOLTIT—ANTT TS
FA AN EHLTEY, TNREEEHFOSEFICBITS AR
oW THFEBETH S (Crooks 1993, Ellis 1997, Wallace 1997) . AR #%
FlAFhnB Lo/, 7TOL L TCOEEEFO NV -V FTD—
HELTHRHASINAZYTAZ LI, IIEBRRISNEPL526N0202E
REFEODTIE R, BOOWEDF ¥ v AV % B L CHGOMEL R X
BFD LT AEFEMPEAL I LIZb0hD D, BHELIEEELFD
BbOEWI)BHRELEL, WEE TELFTRLYA 7 VICHY AATHE
3L AREAKMOMIIE CAHWEREL ARIZD > TWnBEDTHAE, L
MULAMH T, AR BN T HTFI X LDOMEL R Y, s
B - — b2 RERIN T EWVL, TEHV, MEORENL
BWEIZHD T, AR 3H S THSOEMO B OBERLERN R E
BUED-OOFRTHH I, T/, BRE L CHEIAIMImT TR
BT AH%ERE A0, REOBELRL B (LN 2 8 SrEM RO E)H
HphbELZEIhbELTEH, FOI LA AR OIERMH BRI 72
THFIALDWESNH L EEBERTLHOTELRWI LIFEERL THLS
VERHDLIEHI,



b, N SOEHAEEHEDHIC
DERRTEAZ LA HAERBTr QHIIBERNFOLEH L TWEL
Vo 97, SLABFEERO SLA OERICET A#EMmICbH o o8, T4
HAEHEIC S "B _SHEEEMA=808E 0ol tvwiIRX% =
CHRIZZTANTOEENS VRO LGV, 20X iaidEdE
TEML, bl TV A SLAFMROBR EE AL H 5 2 LIdRET
bRBRZEND THE, 22T, HEBHEFICHEDLEL LT, —OK
SLAFE L B TLIEMT 23D RHEOERICL TR 222, L
oo TERBHIE~OIGHOWERIZ OV T, $XTo SLA if% % [F
FURLAZUENTELVWI L ABBRTNETH L, TNIL. WIEIHBE
WAL TR LEAERICOWT, RAHEECIF s 2L ) BE
THZEIWLDEL A, MEVESRNLRMAREFE Z L2 HENTH L
ZEIZLBAATHAN, FO-0ICE, TTHEOENEZTRL/-& 2
HUHMETLIENRUARTH S, SLAFFEEDS I3 ER
A IERNEEL RO 505, BEOBIMIIZSHECEL 2l OHRE
ERELZITNERO 2w, HEICRDLNTHWDL D, SLAWFFEES
BHIROEEZTRL, MEOXKEHWNZ BT A2 EELRBE M2 5%
W

F o, SRIFEK S/ SLA BTFESY technical knowledge % #8232 ¢ A 1
e OB, BT practical knowledge # LT AR L O h, FOMERE
CHWENECRBO A Z EPVLEE 2L L, FOMENEZ FTERD
HEMESLFHEOLZIZEMLELLDROPIZOVWT LIRS HIES -
FiEH L WVIFEEITEL & TH 5 9, Technical knowledge DIEH + B
LTV EBWMXOKEIZ THRBHE O, L&IT-> T, EBWRH%
FZIHNOREENFHrN D r — 2R3 Pk, ELEELLTOHK
EOBBIIOVTHEEREH 72 LT, EXHIR LB LE
BERATOPEIRTOELZIMEINE Yy 7 THo T, EHILHD
pedagogical ZHIFEOMREF BRI NTERTE LR VWEEOLDOTH B,
Bl ziE, BARFODFAOBBICHET 2078 T, BAAPH#ABLYELE
BENLZ bl LE), E2HH, EBRIIKRETHZ 2HEIC
iF, S0 bEZTHREZTTH, VIWESGLRBFAEEDNIAIS T
BAT L, QBB EREE AN AMFEBELICEALLZYV STy
MR L) LT, B Bo#E ML T 5, GIEROIEMIZVEF I



LTHEDLLR VD THALPLELLERIZEWV) ZEFE#RL V. O
ZODMIBESHTL B, 2512, BADIEFZT TR LI R THR
BHLREEE T, WIEEOBIZD o L £ ko TL %, MFRIR
07 BigE e O % BIE BB O FE TS 5 technical knowledge IZH
BROBZEREGTR LW ENIOFTY bh b5, BENEHR
TN IET SN IBHBERICRES 2 VA, BAFEEERLE TV L
BN b,

b e b EHE EORBIMBAEESNERES(ONIP GIE, K
WESEHE Loy —LELToREEZ5 20N 13T, HEETHE
technical knowledge 2B W TR E N TV A 20 L ) ICRR#E S L, F5E
FOBRTERBEOLAVFITICERH SN TwEr — 25 HTn5s, L
L. PGUEILCITIY SVHARBREEZIT) 1-0DOFRTHYVERTH
3w SURDEEER L SEHERTALENSH L7259, BHLAZE
BEFE, —RICEET 7 A D OFHEREOIERERC, UE. 20508,
Hets REEQOEELZBITENENTT % EEEERTY. Fo2 L
PF LS TEET8ES) (oral proficiency) ) ZHERT A2 ER 2 BFEICKBL
AT —NTHLEVI L RERLEVL, HIFE TR, YT
A NERITD &) EIHIEENC L, AMREBEO THETRR, 2 EET A0
HEVY TEHEIIT, 27IRBEED V2L, LA, £0LI%
MM, TSEOFA MIZhE o THEEBOREERZF A9, &
WO R DO — BRI 8% - ML ORIBIA R S R E AR SN
BON—EHTHSI, LA oT, PGIZoWThH, BidENERLZHE
ESHERSETVII ETLEEHO, H T TYENL, HRATRE
rEZOND THIELO, BRAEOKELRZAZEPET LWEED
Nb, bEAAPGEDHETIESNARFETA DI —NAZT =5
PLT—HEPGLEEEL TSLAMERHAT A R EREHSND
REPH, FHEOSHERELEBMICEB LA —VELTPGZR
v, technical knowledge DFES % H8T SLA B L BEED T THEHT 5
ZEIonTIiE, BELAEETHELETHA ),

B0, KBTI SLA BFE & 8 T SEEIR O BRI 2 E R O BT
DWT L7 BEOHREBELTOFH TITON T A BEBMEO I
F—FREEEFRERL TV ARVWLL LA —HS HEAFHEMTL &
BRI EDSEIEOBE TEAFEALHEL TWwE T —ADE I &, K



RLHEROBEI NI D> T 7 F 1« WA REFRFEOWELYHIEL TW
BHRENEZ W EEOBHN G, ZHICAR OB FHLEHDE TS D
DOWEFNT V5L, BEHZED practical knowledge DIEEE D FBF L T
Bl e, KIS LS, BEAHIEE I L o TRIBS K
MEMIEL 74— NNy 25252528128 -TC, 8IS 1 2 L0—HAIC
ZHLRTVRETH LI LEEKERT D, Lo L, 4B HEEEF M
O—EikE LTHEAELEMILL TV E, AARED SLA F5EE
technical knowledge DERIZCE X 4B X, MOWMEEZT 2T IHED
A SHIIB P VR T BT 7 — AR T a2 kD
FHENDL, ORFEHME L TR PAGBBIIRVERENEWEREEL
BLBEPIETLS AL, #0O720121F, HABHMEROVEBE L LTE
CEREBOMR AN LR ECHET RRICE T AR H 2 N 5 2
W EoT, BEMHOMFEOBEMFREN M LS ¢ A FLTHLEIIL-T
{BEHD, FOXI) Bl Z T - BARBHMANSZ EIZEoTIEHLD
DT, SLADHIBEIC 7 4 — FNy 2% LB 52, ARICE > THDHK
FaATV | W S EIR OB & R IS S R TTE 05 KR 2 B R
FER L TV RESEITNTLBDTIRZWES I Hy,

6. ®R&IC

HARFED SLA W95 CIL HAGEHE B IC AN IR0 e & K8 %
HHTWEZ I EIZbEND, ZhIZHERED SLAMEYN 40
B H A L L EBETII AWV EEEETEZ B, bk E0ERIC
ESL #1d U@ & 4 5 FHRKEE D SLA WFFE A ARAEAL L5 72 A 1213,
pedagogy &0 OGN Z 72 FHK T o FEL T L TWAE LD ICRSZT
bt LaL, ABIBED L) 2EEIFL LI REE RV, 55
D HAFERE OFREICIE, SLA BFFEICBEE L 7 f 03§ 5 AR < HLk
bFL, BRSO RETE L HARBEMOGAESLIRTHA ), Z0O5
BORRIIBEL T i A4 —EBRETHNERR THN—OMEIEM
IELERS 7O LT e LI LEIToN 2w EE L NS
5TH 5,

i
1) KFTIE Tteaching) DFREEE LT "#F, &< 8%, 2Hw5,



F7-. THECEE & HERE, omEARNET, BRI KBERER

Mgk e LT

2) Bz g, fiﬂﬁ@ SLART (Second Language Acquisition Research and
Teaching) £ EH3A V¥ — %y bOA=Y V7YX FMRT ) ST REL
HE XA T DH SLAT (Second Language Acquisition and
Teaching) 4 V) /J 4 KETHEIT &N 5B SLATE (Second Language
Acquisition and Teacher Education) & IFIZ#L% certificate @ X 9 12,
SLA & teaching % teacher DL EN D I EDEVWEEICH, HEHEOE
BLBRo—mIHL TS

3) Krashen MHFH R HIZFEDBOEMID  SILHFOIFEHELL ) —
SOBEHEI (A LAT2EI550BHANTIREVRE Lk vdy),
W THY AT, THAHY, EEIFI09BFEICT 4 Ra L YOI
U —F—THINHL2EETHOFBELHIEREZELY, BEL
5 7 R MERE AT L, BRI TR S A RAE Cwn v & R
2B ZAUEMIIEST, BEISHERVET IO LTREICHEA
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SLA research and second-language teaching:
Implications for teaching Japanese
as a second language

YANAGIMACHI, Tomoharu

This article examines a frequently discussed issue among second-
language professionals: should second-language acquisition (SLA) research
deal with problems related to second-language teaching? We review two
different views on this issue: those of researchers who mainly pursue
technical knowledge in SLA in a narrow sense, and those of second-
language teachers who seek practical knowledge to improve their teaching.
As examples of the divergence between these two perspectives, we discuss
debates on Krashen's SLA model and ACTFL’s Proficiency Guidelines
(PG).

In order to bridge this gap, we put forward some suggestions for second-
language teachers, including encouraging them to actively give feedback to
researchers concerning predictions made in SLA studies and get involved in
the process of hypothesis testing. Action research is also mentioned as a
way to provide second-language teachers with opportunities for professional
development and re-evaluating the relationship between research and
teaching.

Finally, implications of this issue are discussed in the context of teaching
Japanese as a second language. Two of these are that: (1) we must be
careful when we try to apply results of Japanese SLA research to language
teaching as well as when we use measures designed for language pedagogy
such as PG for the purpose of pursuing technical knowledge through
academic research; and (2) it is necessary to provide future Japanese-
language teaching professionals with basic training in LZ research
methodology in order to enable them to keep up with developments in SLA

research which is becoming an increasingly specialized academic field.



